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CHAPTER 1

INTRODUCTION

The Adventist church in Angola has for many years depended on the Seminary
in Huambo to train Pastors for its churches. Right from the first time of its existence in
1925, through the Seminary, the church had to adapt and build strategies for the
development of the church in the country. This study therefore, is making the church
in Angola aware of the increasing presence of Muslims in the country, and the lack of
strategies to win them to the Christian faith. As will be seen later in this project, the
current Adventist way of outreach in Angola does not reach out to those of the Islamic

religion, hence the need for new strategies.

Background

Angola is one of the countries in the Southern Africa-Indian Ocean Division
that baptizes thousands of people per year, yet it has no strategies on how to win
Muslims to the Christian faith. Discussions and interviews with Adventist church
leadership in Angola and some Pastors, as will be seen later, reveal a lack of such
strategies. On the other hand Muslim population was confirmed in a discussion with
leaderships of the Muslim groups, and some newspapers (see Appendices®). The
Adventist Church in this country admits that Islam is a new challenge for them, and

this challenge appears in the following three ways:

! Appendix F.



1. A lack of knowledge in presenting Christ to those in Islam. This challenge
has hindered and blocked an understanding of the Islamic religion and how
to deal with it. Understanding Islam and the Muslims is the first step toward
an effective dialogue. For example, it has been observed that;

The dialogue in witnessing between Muslims and Christians is not a joke. It
is exceedingly serious. The issues are profound. They are quite basic questions

of the human situation. The seriousness of the issues means that in the dialogue
between listening to and witnessing in dialogue ... witness in dialogue is vital.!

2. Muslims have doctrines that place great objections against the Bible, and
also disagree with almost all that pertains to the Christian faith. In addition
to having doctrines that oppose Christianity in many ways, the Muslim
practices or life styles call Christians” attention to revival and reformation.?

3. The Muslim missionary strategies include providing education, health care,
food aid, refugee support, halaal food, business support, marriage, and
building mosques. * These are used to spread Islam to non-Muslim countries
in Africa.

This Islamic fast growth rate is attributed not only to the immigrants that come
into the country professing this faith and have a great missionary impact, but also to
the fact that some Angolan citizens have joined the Islamic religion by their own will
in recent years.

The challenges mentioned above are new to the Seventh — day Adventist

Church in Angola, but they do not apply to all Christian churches alike. In order to

! Badru D. Kateregga and David W Shenk, Islam and Christianity: a Muslim
and a Christian in Dialogue (Nairobi, Kenya: Uzima Press, 2004), xvi.

2 Frederic Ntedika Mvumbi ,OP, Journey into Islam: An Attempt to Awaken
Christians in Africa (Nairobi, Kenya: Paulines Publications Africa, 2008), 34, 152.

% Barnabasfund, Engage Christian Responses to Islam (UK: Published in the
United Kingdom Barnabas Fund, 2012), 33-36.
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respond to this Islamic development in Angola, the Seventh - day Adventist church

needs to develop comprehensive strategies for evangelization the Muslim community.

Statement of the Problem

While there is evidence of a growth of Islam in Angola, the curriculum® of
Adventist Seminary in Angola does not include Islamic Studies in order to prepare
Adventist pastors to penetrate, and minister to the growing Islamic community in
Angola.

Purpose of the Study

The purpose of this project is to design a component of Islamic Studies to be
included in the curriculum of the Adventist Seminary of Huambo (Angola). The goal
is to provide knowledge, skills, and tools, as well as to suggest practical ways and

training approaches that Adventist pastors can use in Muslim Evangelism.

Significance of the Study

This project will help the researcher to qualify for a Master’s Degree in
Missiology. The research results will help the Church in Angola, on how to witness to
the Islamic Community and to share the Gospel truth with them. The research findings
will also be useful for pastors in training. When they graduate later, they will share
their knowledge with church members wherever they are deployed.

Finally, this research may be used in other Adventist Seminaries or
Universities as a model of how to prepare pastors and church members who respond to

the Muslim Ministry. “Many would be willing to work if they were taught how to

! Appendix A.



begin. They need to be instructed and encouraged. Every church should be a training

school for Christian workers.”*

Justification of the Study

There is evidence of the growth of Islam in Angola. Therefore there is need for
Adventists to be ready to respond this Islamic growth. Some of the evidences of this
Islamic growth are: (1) The Joshua Project rates Islam at 1.0% of the total Angolan
population®. (2) The percentage allocated to Muslims (in no. 1 above) seem to be less
than that reported by the RNA and was published by angonoticias stating:

The Islamic movement is growing in parallel with Christian churches in

Angola. There are currently 57 Muslim mosques in the country. Despite having

its headquarters in Luanda, the largest number of mosques is located in Lunda

Sul. According to his representative in Angola, "Papa” Diakité Adama, the

number of believers in Angola now exceeds one hundred thousand. Thirty

percent of them are Angolans, he underlined.?

Another evidence (3) was revealed in the interview with Diakité Adama the
Amire of Islamic community in Angola who confirmed the Islamic growth in Angola
in the following way:

The high number is not synonymous with growth itself. Because it involves

faith and faith is something inside. However, we have to admit this growth. |

was in France some time ago, there were so many mosques, and today it has

become the second religion of the country. This growth does not occur only in
Angola but it is worldwide.*

! Ellen G. White, “The Church a Training Center,” Chapter 5 in Christian
Service, The Ellen G. White Writings, Comprehensives Research Edition InfoBase,
Ellen G. White Estate, 2008.

2 Joshuaproject, “Angola — Religions,” accessed 12 December 2013,
http://www.joshuaproject.net/countries.php.

Angonoticias, “Existem 900 igrejas & espera de legalizacdo em Angola,”
accessed 20 December 2013, http://www.angonoticias.com.

* Appendix D.
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In view of this Islamic growth in Angola, and although the core mission of the
Seventh - day Adventist Church is to preach the gospel worldwide, the Adventist
Church in Angola is passive, and has no strategy in place for the evangelization of
Muslim communities’, as shown by the facts that: (1) There are no records to prove
that any Muslim has been converted to the Seventh - day Adventist Church, or (2) no
evangelistic campaign was organized to reach a Muslim community in Angola by both
Unions.* And although this is a reality no one talks about this issue of evangelizing the
Muslim community.

In view of the facts presented above, this project presumes that if the number of
church pastors trained and equipped in the area of Islamic studies increases, (1) the
church members will be trained by their pastors on how to share their faith with their
Muslim neighbors or colleagues. This assumption agrees with what Pastor Oscar
Osindo said: (2) “The best way to witness to Muslim is on one-to-one basis. The
church should be mobilized to witness to Muslim neighbors and friends in systematic

Bible studies.”?

Delimitation of the Study
This project is delimited to pastors in Luanda and Huambo cities, the seminary
professors and the Islamic Community in Luanda (Mosque Assalam in Town of
Martires). The reasons for this delimitation are: (1) To be specific, (2) The pastors in
Luanda and Huambo are used as a sample out of all the pastors in Angola (both

Unions), and (3) The Martires Islamic community is the center of Islam in Angola.

! Agostinho de Assuncéo Paulino, Director of Sabbath School and Personal
Ministry, NEAU, personal Communication to the author, April 16, 2014.

2 Oscar Osindo, SDA Mission to Muslims (Nairobi, Kenya: JATA 2/1, 1996),
101-102.
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Limitation of the Study

The limiting factors to this study are: (1) Communication factors do not allow
reaching all pastors of Angola. Some of the pastors in Angola are situated far away
from the cities and in these places communication is impossible. (2) Finance factors. It
IS SO expensive to communicate with all pastors in Angola. (3) Administrative factors:
constituency assemblies changed Association administrative officers in both Angolan
unions, whose effect caused a delay in the research work. (4) Holidays (vacation days)
in Adventist Seminary of Huambo did not allow the researcher to work with the

teachers and students.

Methodology of the Study
In order for the researcher to gather and analyze information for developing a
theoretical foundation, the following steps were taken:

1. The researcher first sought permission to conduct the project. The
request was sent via e-mails and permission was granted in May, 2013.

2. After that the researcher went to a library to access literature (Ellen G.
White books, the Bible, Adventist Bible Commentaries, letters, CDs,
syllabus and other resources) to develop the project proposal.

3. Selected sites (internet) were visited to carry out deep scientific
research for Chapters 1, 2 and 3.

4.  The researcher also conducted interviews with pastors, administrates
and others to get information for Chapter 3.

5. In Chapter 4, the researcher also conducted qualitative research to
observe certain facts through interaction with people.

6. Survey forms were developed for conducting quantitative research in

collecting data as shown in the appendices.
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7. Also the researcher sought permission to have access to the 2012 -
2013 NEAU and SWAU annual statistical reports™.

8.  The researcher consulted experts like Oscar Osindo to elaborate the
development of the Islamic studies proposal into a syllabus.

9. Chapter 5 is the conclusion.

To conclude, this chapter has shown the need for designing a Seminary
curriculum that includes a component of Islamic Studies. The next chapter is going to
explain the meaning of a curriculum. The when, why and how of designing a
curriculum, and others aspects for developing a theoretical foundation will be

discussed.

! Appendix C



CHAPTER 2

LITERATURE REVIEW

Chapter 2 presents an overview of the various types of literature that define the
term curriculum. Such a definition includes the following aspects: types of curriculum,
theory and dimensions of curriculum drawing, curriculum adequacy, curriculum
development, curriculum evaluation, school curriculum, and characteristics of the
curriculum.

Included in this chapter are the components of Seventh-day Adventist
philosophy of education such as vision, mission, educational agencies, and other key
components. Also included are objectives of Seventh-day Adventist education. All of
these have Biblical and Spirit of Prophecy perspectives. The chapter closes with a
statement of how and why curriculum is the answer to the needs of a given group of
people in society.

Concept of Curriculum

The word curriculum is a polysemic term, which according to scholars
demands a careful definition based on the varied ways in which the term is applied.
Referring to the term curriculum as polysemic is to admit that it has a multiplicity of

meanings and ambiguities.

! Silvio Gallo, “A Orquidea a Vespa” in Em Curriculo e Contemporaneidade
Questdes Emergentes. Educacéo e Debate, ed. Elisa Pereira Gonsalves, Maria Zuleide
da Costa Pereira & Maria Eulina Pessoa de Carvalho (S&o Paulo, Brasil: Alinea
Editora, 2004), 38.



According to Fernando Rosario (2007) this term received such multiple
meanings from socio-cultural contexts in which such meanings are developed®. It is
further observed that the study of the curriculum notion comes from the classic

antiquity.?

Defining a Curriculum

In same way, John Franklin Bobbitt is referred to as the one who defined the
curriculum " [into an] autonomous field in the domain of education."® From here, two
perspectives are presented around the notion of a curriculum. The first perspective
comes from the North American School of thought, while the second one comes from
the Franco - Anglophone.* These two perspectives are the ones that determine the
variety of definitions that the term curriculum has been receiving over the years.

In line with the North American School of thought it can be noted that John F.
Bobbitt from Latin (curriculu) refers to curriculum as:

Race course or a really race - A place made of or series of feats. Applied to

education, is the number of things that children and young people should do

and try to develop the capacity to do things well, fulfilling the duties of adult
life, and to be in all respects what adults should be.’

It seems that Bobbitt views a curriculum from the point of view (specific

activity and set of experiences to be lived) of preparing children and youth in order to

! Fernando Rosario, Course Outline for Teoria e Desenvolvimento Curricular,
Instituto Superior de Ciéncias de Educacdo, Universidade Agostinho Neto 2007, 27.

2 Jodo M. Paraskeva, A Dinamica dos Conflitos Ideolégicos e Culturais na
Fundamentacado do Curriculo, 1st ed. (Lisboa, Portugal: Edicdes ASA, 2000), 26.

3 Jodo M. Paraskeva, “Da mente como Musculo ao Rapto (e ndo ao Repto) da
Escola Publica,” in Um Século de Estudos Curriculares, ed. Jodo M. Paraskeva, 1st ed.
(Lisboa, Portugal: Platano Editora, SA, 2005), 101.

* Ibid., 32-38.

% John Franklin Bobbitt, O Curriculo, trans. Jodo Menelau Paraskeva, 1st ed.
(Lisboa, Portugal: Didatica Editora, 2004), 74.



guarantee their development into adults. Through these experiences a curriculum can
be used to help individuals develop positive attitudes, habits, appreciations and acquire

knowledge.

Purpose of a Curriculum
In the North American school of thought, besides Bobbitt, there are other
scholars who suggest definitions that do not diverge far from his. For instance, J.M.

Paraskeva says, “the curriculum prescribes the results of the instruction”?

, or
curriculum would be a structured series of learning topic which are previously
determined. The curriculum prescribes, or at least it anticipates the results of the
instruction.

The North American School of thought presents a dualistic point of view
between curriculum and instruction. That is presenting the curriculum into the formal
part, and the instruction into the informal. On the other hand, the Anglo - Saxonic
school of thought does not see the curriculum as a finished product, but as an open and
flexible process that is subject to "the conditions of its application™, or "as a group of
educational experiences lived by the students inside of the school context".?

According to dHuainaut’s definition, curriculum is:

a much wider pedagogic plan than a teaching program (...). Comprise, in

general, not only a program for the different subject, but also a definition of the

purposes of the intended education, a specification of the teaching activity and
of learning, that implicates the program contents and finally accurate

indications in which teaching or the student will be appraised. (...) A
curriculum habitually expresses in terms of intentions of contents,

Y bid., 26.

2 Jodo M. Paraskeva, A Dinamica dos Conflitos Ideolégicos e Culturais na
Fundamentacao do Curriculo, 1st ed. (Lisboa, Portugal: Edi¢des ASA, 2000), 38.

% Ibid.
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programming of methods or means to put in action for teaching and

evaluating.

Different Plans of Curriculum

Apart from definitions, the term curriculum has been described to follow a

specific plan - the plan of studies. In this plan, the curriculum can be:
1. Formal curriculum - group of orientations that come from the Ministry of
Education, or from the Southern Africa - Indian Ocean Division Board of
Ministerial and Theological Education if it is to used for Adventist schools
and universities.

2. Noticed curriculum - this pertains to the interpretation done by the staff
based on the orientations from the Ministry of Education, or from the SID
Board of Ministerial and Theological Education.

3. Real curriculum is the carrying out of the curriculum learned in the class
room by teacher.

4. Experimental curriculum or learning — this curriculum is “the series of
objective that the student reached and the series of contents that he is
starting to dominate.”?

5. Occult curriculum points to “what the students learn at school, the way it is
planned and organized or the process of teaching and learning either the
general foundation of the school, but it is not clearly included in the

plannification.”®

Y bid.

2 Fernando Diogo, Desenvolvimento Curricular, Colecgdo Universidade in
Ciéncias da Educacéo, n°1 (Porto, Portugal: Plural Editores, 2010), 6.

% Ibid., 7.
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6. Absent Curriculum refers to the existent contents in the society, but that are

not included in the school curriculum.*

In his conceptualization perspective, Formosinho was quoted by Paraskeva,
initially presents a curriculum as an aspect of the Curriculum Theory that is
continuously within the perspective of the Sociology of Education. This understands
curriculum as a:

Cast of disciplines to teach, that may be understood by the name of the

discipline in itself, it can also understand the program and methods to be used,

being centered in the knowledge and in the activity accomplished in the classes

- teaching of the disciplines - and valuing strongly to academic component of

the curriculum. [And as] set of programmed educational activity by the school,

centered, fundamentally, in the activity that take place in the classroom or out
of her - conferences, theatrical activity, study trips, school newspaper -
including, therefore the cultural, social and sport components of the school
curriculum.?

Formosinho focuses “at Curriculum Theory level” and emphasizes the notion
that the curriculum transcends the limits of the school and contents read and learned
from the teachers and textbooks.

Certainly as it can be observed, the concept of curriculum raises much
discussion because of the multiplicity of meanings resulting from the theoretical
orientation and the socio - cultural context in which it grows.

Theory and Dimensions
of Curriculum

It was clear in the discussion above (Concept of Curriculum) that when
speaking about a curriculum, it is necessary to admit the multiplicity of meanings that
the term has as a result of the theoretical orientation of the socio-cultural context in

which such these meanings are developed. This shows that the conception of a

Y bid., 6-7.

2 Jodo M. Paraskeva, A Dinamica dos Conflitos Ideolégicos e Culturais na
Fundamentacao do Curriculo, 1st ed. (Lisboa, Portugal: Edi¢des ASA, 2000), 46.
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curriculum is redundant not only in presenting a wide point of view in what a

curriculum is, but as well as in how many curriculum theories are determined.

Curriculum Theory

Curriculum theory (curricular philosophy) is the philosophical, epistemological
and pedagogic foundation. Curricular theory “intends to lead to a larger conscience
and clarity relatively to what it means, at the point of: theoretical positioning, practical
procedures, re-adjusting of the forecasts and process control.”

Some theoretical currents are outlined curricular theory, such as, the theory of
cultural reproduction, resistance theory, neo-liberal theory and neo-conservative. Neo-
conservative theory in a perspective of the pedagogic identity (at a state-centered
level) can be outlined as follows: retrospective, prospective, decentralized and
therapeutic.

To further diversify the variety of mentioned theories, it can say,

The useful group of perspectives and very distinct conceptions that surround

the term curriculum mean an atmosphere of salutary conflicts around its

concepts that, consequently, have been working as positive reagent in the

domain of the investigation of the Theory and Curricular Development,
contradicting the curriculum notion as apathetic field.?

It is evident that there are theoretical diversities about the curriculum, and this
consequently brings a “different way to answer the central subjects of the curriculum
elaboration.” ® However, there are bases (economical conditions, social structure,

educational policies and cultural traditions) and foundations (Philosophical, socio-

! Ana Cristina Pereira, Course Outline for Teoria e Desenvolvimento
Curricular, Instituto Superior de Ciéncias de Educacao, Universidade Agostinho Neto,
2007, 5.

2 Jodo M. Paraskeva, A Dinamica dos Conflitos Ideolégicos e Culturais na
Fundamentacgao do Curriculo, 1st ed. (Lisboa, Portugal: Edigdes ASA, 2000), 223.

* Fernando Diogo, Desenvolvimento Curricular. Coleccdo Universidade in
Ciéncias da Educacéo, n°1 (Porto, Portugal: Plural Editores, 2010), 15.
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cultural, psychological, pedagogical and epistemological theory) that determine what

is common for every curriculum.*

Dimensions of the Curriculum

Besides the bases and foundations of a curriculum, there are dimensions which
are often referred to as phases. These dimensions are used to make curriculum
elaboration. Included in these phases are: curriculum drawing, curriculum adaptation,
curriculum development and curriculum evaluation.

Curriculum drawing. For example, according to Fernando Diego, curriculum
drawing reveals the following:

the methodology, the actions and the result of the diagnosis, model, structuring,

and organization of the curriculum projects. It prescribes a certain educational

determined conception that when it is to be carried out it gives solutions to

problems and meets the needs and it makes possible the improvement of the
teaching process - learning in the evaluation.?

The tasks of curriculum drawing are constituted by the following: (1)
Diagnosis of problems and needs, (2) Curriculum model, (3) Structuring of the
curriculum, (4) Organization for the practice, and (5) Curricular evaluation.

Diagnosis of problems and needs. This task is the exploration or
understanding of the real situation and of potential elements (philosophical,
sociological, epistemological, psychological, pedagogic and didactic) that intervene on

drawing curriculum, or on the needs that will be met by the curriculum.®

Fernando Rosario, Course Outline for Teoria e Desenvolvimento Curricular,
Instituto Superior de Ciéncias de Educacdo, Universidade Agostinho Neto 2007, 58-
59.

2 Fernando Diogo, Desenvolvimento Curricular, Coleccdo Universidade in
Ciéncias da Educacdo, n°1 (Porto, Portugal: Plural Editores, 2010), 72.

% |bid., 63.
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Modeling the curriculum. This stage starts just after having accomplished the
first task, and is defined by the needs to be resolved by the curriculum. Then, follows
the characterization of the type of curriculum. Focal curriculum is next and what kind
of student profile (exit profile) is expected at the end of the process and the selection
of the contents and methodology to be used take place.’

Structuring of the curriculum. In this phase, occurs the systemization and
organization of the components and elements of the curriculum. Modeling the
curriculum

consists in the sequence and structuring of components that intervene in the

curriculum project that is drawn. In this case the order being followed to

develop the curriculum project is determined, the place of each component, the
needed time, the precedence relationships and necessary horizontal
integration.?

Organization for practice. Up to this point the project only worked with
projections, but in this phase the human's input is needed, the preparation of a board
(pedagogic staff) that will develop the project starting from the level of the course,
subject, year, degree, level, career, institution, territory, etc. “This task includes the
elaboration of schedules, the formation of groups in classes, activity, places and
resources whereby all factors that intervene in the decision making of this nature
partake, including the student representation.”

Curriculum evaluation. The evaluation activity in the curriculum drawing is

so important as the other stages, which should not be concealed because this task is the

basis for creating “indicators and instruments that allow validating through different

Y bid., 66.

2 |bid., 73.

% Ibid., 67- 68.
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ways of the final objectives, the effectiveness of the practiced carried out of
curriculum project for each of the levels, components and factors.™
Besides the tasks described above for the curriculum drawing, it is important to
note that there are other components of this curriculum drawing process: the drawing
of the exit profile of the student, study drawing plans and educational drawing
programs. The last stage the process is based on three systems:
The institutional level through the Educational project of the center (P.E.C.),
the project Curricular of the Center (P.C.C.), the Internal Regime Regulation
(R.R.1.) and the level of room programming. It is in this last stage where the

didactic objective, contents, development activity, evaluation activity and
methodology of each area that will be materialized in the class are determined.?

Curriculum adequacy. In this dimension of curriculum drawing, the
curriculum is adjusted, adapted and made flexible,

to social, cultural, economical, and political conditions of the context of the

curriculum elaborated by the commission of experts at national level. Then,

continue with a curriculum adequacy, adapting curriculum drawing based on

socio-cultural, economical and political conditions of a determined territory,

and assuring relevant educational offer.®

The curriculum adequacy does not take place only at regional or national level,
it can also take place at institutional level, by ways of making it flexible, semi-flexible
or even hard. To make it happen, it is necessary to rely on the participation of teachers
and other entities during its basic drawing.

Curriculum development. The Curriculum development is the practical
moment of every curriculum drawing. It is the bridge between theory and action, or it

is the materialization of project and the investigative practical phase. This moment is

also important to because the curriculum is a construction of knowledge where

Ybid., 74.
2 Ibid.
% Ibid.
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teachers are a fundamental element, the handler of the prescribed curriculum, who
understand, interpret, and make it real, as well as can also destroy (by hiding the
fundamental objective from students). Note also that,
Freire works out the epistemological issue on the curriculum and tries to
understand in that way the knowledge of production, and he always considered

it as an act of collective creating and recreating and not only a transfer and
reproduction of the existent knowledge.*

In curriculum development, the teacher is the main author and it is evident that
the student comes next. At this stage all the other phases are summarized.

Curriculum evaluation. When talking about evaluation, it is important to
think of the strategy of evaluation. There is need to have in mind a justification for the
need to evaluate, that is to establish the objectives which may be general and specific.
What should be evaluated? Or what portion of the curriculum will be evaluated? A
part of the curriculum or the whole curriculum? Who evaluates? Or who is to be
evaluated? How (which method will be used)? What will it be evaluated with? When
to evaluate??

As a product of scientific reflection on the curriculum, the main areas of
evaluation can be: (1) records of experiences - moments when the teacher interacts in a
critical way by pointing at the weak or strong points of the program and suggests
improvement of the program in a specific way; (2) the methodological scientific work

- in his critical interaction with the program, the teacher as investigator seeks to

! Teresinha Maria Nelli Silva, A construcdo do Curriculo na Sala de aula: O
Professor como Pesquisador, 3rd ed. (Sao Paulo, Brasil: Editora Pedagdgica e
Universitaria Ltda., 2003), 15.

2 Fernando Diogo, Desenvolvimento Curricular, Colecgdo Universidade in
Ciéncias da Educacéo, n°1 (Porto, Portugal: Plural Editores, 2010), 133-134.
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introduce modifications to improve the program; (3) the investigative work - relatively
the concrete problems faced allow the specialists to form deep qualities.

Through these ways mentioned above, the evaluative dimension enhances all
curricular projects. For this reason, evaluation is not only limited to the student's
performance. It also helps the teacher to develop his activities as well as to improve
the project with new contents, new programming and equitative distribution of the
schedules, and for central administration it helps in understanding the adequateness of
their projects.

The points above, analyzed the essential phases of the curriculum elaboration
and their technical aspects. However,

The key problems of the curriculum elaboration are not technical but political,

social and cultural. In fact, curriculum represents a set of options about: what to

teach and why? (...) who to teach? When and how to teach? What, when and

how to evaluate? How to interrelate systemically the assumed options in the
previous lines??

Fundamental Subjects of
Theoretical Curriculum
In the foundations of curriculum theory the concern is not only to have in mind
the questions, but also the need to think about sources of necessary information in
order to find answers to such concerns. Sources are not the only basis, but they also
justify decisions on curriculum structure.®* Some of the sources of a curriculum
include: society, student, knowledge, and curricular development. With this

information the nuclear elements of curriculum are drawn, which also seek to satisfy

! Ibid., 136.
? Ibid., 9.
¥ Angola, Direccéo Provincial de Educac&o, Course Outline for Apontamentos

de Desenvolvimento Curricular, Escola do Magistério Primario de Luanda, 2012,
10,11,15.
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the concerns mentioned above. From here, purposes, goals, objectives, contents,
strategies, methodologies and evaluation systems of the students are developed. All
these steps intend to develop a perspective of a philosophy of education and leads to
the process of curriculum elaboration.*

From sources, needs are extracted from students and where they live and
interact, in order to serve as justification for answers to fundamental questions. Goals,
objectives, contents, strategies, methodologies and regimes of the students' evaluation
process are set within the education philosophy perspective.

Finally, there is need to organize the central curriculum questions. The answers
to these questions depend on the particular socio-historical contexts of the people or

country. This explains the variation of curricula from one country to another. 2

Central Questions

The central questions of the curricular theory are constituted as follows:

1. Cultural Selection: Which domains of culture? What elements of each
domain are chosen? ®

2. Is organization of knowledge and culture in the curriculum regional or
global?

3. Will the degree of participation of different educational agents in the
curriculum elaboration be opened or closed?*

4. What will be the model of concretization of educational plans in relation to

the outcome results, contents or apprenticeship activities? At this point there

! Fernando Diogo, 10, 11, 15.
2 Ibid., 15.
? Ibid., 36.
* Ibid., 36.
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is need to know when the curriculum project will be concretized, and which
will be the first steps to be concretized.
5. What will be the organizational structure of educational plans, vertical or
horizontal articulation?
As it was already mentioned above, diversity of curriculum results in different
ways questions are answered.? On the other hand, these answers reveal their
characteristics based on the context concerned.

Characteristics of the
Current Curriculum

In the perspectives of specialists such as Gimeno Sacritan, Grudy, De

Landsheere and Zabalza, curriculum is seen “as a vast field, including theoretical

3 Observing a

presuppositions that conceive it and reality where it should end.
curriculum’s universal characteristics, Zabalza mentions five® common characteristics:
1. Centered at to school - this gains the function of a rotative plate of the
programming prewritten by the administration and political organs for its
adequacy to socio-cultural conditions at which the school is located.
2. Related to resources of the environment - as a result of the first characteristic
mentioned above, the action of this step is to enable the curriculum to
contextualize itself.

3. Centered in the consensus — this curricular programming is the result of

cooperative/consensual work between school and educational community.

Ybid., 19.
2 1bid., 20.

% Jo&o M. Paraskeva, A Dinamica dos Conflitos Ideolégicos e Culturais na
Fundanlentagéo do Curriculo, 1st ed. (Lisboa, Portugal: Edicdes ASA, 2000), 44.
Ibid., 42.
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4. With direct incidence of the students' experiences - students' experiences
constitute “a formation opportunity” of the curriculum.

5. Clarifier for Teachers, Parents and Students — a consensual curriculum it is
possible to present a plan of verifiable work, as well as to rely on the

division of activities among parents, students and teachers.

Biblical - Theological
Perspective

Any discussion of curriculum influences one to think of the so-called classical
Greek period where philosophers such as Socrates, Plato and Aristotle discussed
subjects for integration in the Magna Graecia® curriculum. “Meanwhile, discipline
and, disciplinary curriculum are far much older, in spite of not having received that
nomination yet.”?To substantiate this point, there is biblical evidence that support the
claims of the statement above. There is evidence of the existence of a schooling
institution, as well as of initiatives for the development of a curriculum in the Bible.

In the following passages (2Kings 2:5; 4:38; 6:1; 2Chronicles 17:9; Daniel
1:4), there is reference to the existence of some schools established in strategic places
in Israel. For instance in Bethel (2Kings 2:3), Jericho (2Kings 2:5), Gilgal
(2Kings4:38) and in the vicinity of Jordan (2Kings 6:1, 2). Here the Bible seem to
suggest that the prophet Elisha was responsible® for the school after Elijah’s ascension,

but without mentioning the way the school were governed. However, the Bible

! 1bid.,26.

2 Silvio Gallo, “A Orquidea a Vespa” in Em Curriculo e Contemporaneidade
Questdes Emergentes. Educacéo e Debate, ed. Elisa Pereira Gonsalves, Maria Zuleide
da Costa Pereira, Maria Eulina e Pessoa de Carvalho (Sao Paulo, Brasil: Alinea
Editora, 2004), 38.

3 «Ide” [2Kgs 6:2], Comentario Biblico Adventista do Sétimo Dia (CBASD),

1st ed., ed. Vanderlei Dorneles (Tatui, Sdo Paulo, Brasil: Casa Publicadora Brasileira,
2012), 2:973.
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presents an almost permanent involvement of prophets such Samuel, Elijah and Elisha
visiting the schools and assisting them in providing food (2Kings 4:38) and
accommodation (2Kings 6:1-2). During some visits to these schools, Ellen G. White
comments about Elijah:
Just before Elijah was taken to heaven, he visited the schools of the prophets,
and instructed the students on the most important points of their education. The
lessons he had given them on former visits, he now repeated, impressing upon
the minds of the youth the importance of lettings simplicity mark every feature
of their education.
The expression used repeatedly to refer to the students of these teaching

»2 which in some Bible versions (NKJV)? is

institutions was “disciples of the prophets,
translated as “sons of the prophets”. Etymologically, the word "disciple” comes from
the Latin discipulus, which means, "somebody that receives instruction of other", and
this comes from the same root of the word “disciplines”.?

It is important to indicate that the teaching and learning processes take place
when all elements are present (disciple, teacher and content). And it will only be a
complete process, if frequency, systemization, methodology, principles and objectives
to be achieved are there. No one can be instructed without content (subject), and

“subjects appear in the curriculum as "variable or invariable", which somehow

maintains a certain cohesion and lasting in the transmission of knowledge,

! Ellen G. White, “The Essential in Education,” chapter 67 in Fundamentals of
Christian Education, The Published Ellen G. White Writings, Comprehensives
Research Edition Infobase, Ellen G. White Estate, 2008.

2 “Discipulos dos profetas” [2Kgs6:2], Comentario Biblico Adventista do
Sétimo Dia (CBASD), 1st ed., ed. Vanderlei Dorneles (Tatui, Sdo Paulo, Brasil: Casa
Publicadora Brasileira, 2012), 2:973.

¥ NKJV — New King James Version.

* Jodo M. Paraskeva, A Dinamica dos Conflitos Ideolégicos e Culturais na
Fundamentacao do Curriculo, 1st ed. (Lisboa, Portugal: Edi¢des ASA, 2000), 99.
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’91

independently of being supplied by different teachers.”” That means that there should

being an organized body of disciplines in schools such as “the law of God with the
instructions given to Moses, sacred history, sacred music, and poetry.”?

Regarding curriculum development in Israel, it can be said that it reached the
apogee in King Salomon’s time (1Kings 4:29-34). This text shows that King
Salomon’s wisdom was greater than the wisdom of all kings (v34). It supposes that it
was at that time that curriculum development flourished in schools in Israel.

The Bible says “And Solomon’s wisdom excelled the wisdom of all the
children of the east country, and all the wisdom of Egypt.” (v30). However, this
“wisdom of Egypt was famous for the whole of the East. It included subjects such as
astronomy, medicine, architecture, mathematics, music, painting, embalmment and

mystic philosophy.”?

Therefore, this biblical text suggests that Salomon’s wisdom
(perhaps including that of the schools of prophets and their curriculum) was superior
to that of the Egyptians and all the East at that time.

During the time of the prophets Samuel, Elijah and Elisha the existing schools
already had some academic prestige, which made them famous. They also endured
hard times®. There influence existed for years such that later, when Nebuchadnezzar
the king of Babylon searched among prisoners of Jerusalem, he found young people

educated in several areas of knowledge (Daniel 1:4). It is from these Bible characters

that it can be seen that the curricula in these schools were not only popular, but

! Ibid., 100.

2 Ellen G. White, “The Schools of the Ancient Hebrews,” chapter 11 in
Fundamentals of Christian Education, The Published Ellen G. White Writings,
Comprehensives Research Edition Infobase, Ellen G. White Estate, 2008.

3 «A sabedoria dos egipcios” [2Kgs 4:30], CBASD, 2:815.

* “Discipulos dos profetas” [2Kgs 2:7], CBASD, 2:937.
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diversified as well, and guaranteed unique competences to the trainees, and provided a
good exit profile. This excellent educational background served as prerequisite for the
learning of new knowledge in Babylon, enabling them to be more excellent than others
(Daniel 1:17-19).

The New Testament reveals a continuation of the existence of schools under
regime of rabbis. However, Jesus seems not to have frequented such schools, possibly
because the curriculum had deviated from the spiritual purpose for which it was
established.

Jesus appears as reformer of the educational system (of the curriculum),
because he knew that education, “when controlled by the love of God, and devoted to

His service, intellectual culture is a blessing.”

Hence, Jesus called the apostles and he
instructed them using another curriculum. “It is not the highest work of education to
communicate knowledge merely, but to impart that vitalizing energy which is received
through the contact of mind with mind, and soul with soul. It is only life that can beget
life.”?

Paul was a Jew, “yet brought up in this city at the feet of Gama’li-el” (Acts
22:3). As a Jew he knew well the rabbinic schools because he studied in them. But
after his conversion to Christianity he received a new formative vision, which brought

a new pulse to the Christian religion (2Timothy 2:2). The Bible doesn't present for us

his formative program, but it shows us the effects of his education system that

! Ellen G. White, “As a Child,” Chapter 7 in Desire of Ages, The Published
Ellen G. White Writings, Comprehensives Research Edition Infobase, Ellen G. White
Estate, 2008.

2 |bid., 249.

% Ellen G. White, “The Call by the Sea,” chapter 25 in Desire of Ages, The
Published Ellen G. White Writings, Comprehensives Research Edition Infobase, Ellen
G. White Estate, 2008.
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consisted of establishing and equipping the nascent churches, as it can be read in 2
Timothy 2:2.

Based on this evidence, the Bible shows us that there was a concept of
discipline, as well as a disciplinary curriculum. And that it was always flexible to the
inclusion of new branches of knowledge, while Paul was connected to the source of
true wisdom, God.

Perspective of the
Spirit of Prophecy

The concern for education work in the Seventh-day Adventist Church occupied
a pre-eminent position among the pioneers, as well as in the prophetic ministry of
Ellen G. White. In 1872 she presented the basis of Adventist's education in a new and
broader perspective of the truth, thus presenting the main characteristics and
establishing its basic philosophy.*

At different moments Ellen G. White referred to the curricular content of
Adventist schools, although she did not present the curriculum theory as it is known
today. However, she presented what should constitute the DNA of the Adventist
school curriculum. It is important to note that,

When seeking for Ellen G. White for an advice in her writings on Adventist

schools, its curriculum, norms and work, easily it is observed that it rarely

happens a distinction among the different school degrees. Such dividing lines

were nog established perfectly as they are today in the education institutions in
general.

But as an example of a curriculum proposal, we read: “Heaven is a school; its

field of study, the universe; its teacher, the Infinite One. A branch of this school was

! Artur L. White, “Historico dos Testemunhos sobre Educagao,” quoted in E.
G. White, “Introducéo,” Conselho Sobre Educacéo, The Published Ellen G. White
Writings, Comprehensives Research Edition Infobase, Ellen G. White Estate, 2008.

2 |bid.
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stablished in Eden; and, the plan of redemption accomplished, education will again be
taken up in the Eden school.” *

It is important to notice how the curriculum concept presents itself in her
writings (Spirit of Prophecy), as foundational to all teaching. In the quotation that
follows, the author proposes in a clear way, what should constitute the curriculum
model of the Seventh - day Adventist schools?

The system of education instituted at the beginning of the world was to be a

model for man throughout all aftertime. As an illustration of its principles a

model school was established in Eden, the home of our first parents. The

Garden of Eden was the schoolroom, nature was the lesson book, the Creator

Himself was the instructor, and the parents of the human family were the
students. >

With regard to the curriculum dimension, the Spirit of Prophecy writings
addressed to teachers present with precision the core of the curriculum of the
Adventist educational institutions: “Our schools are to be educating schools to qualify
youth to become missionaries both by precept and example.” Repeatedly, she spoke
of youth preparation in Adventist schools for missionary service either in their
homeland or abroad.” The preparation of workers should still be an imperative in our
schools today.

From this, one can conclude that although a curriculum theory doesn't appear

in an explicit way in the Spirit of Prophecy as it is usually presented today,

L E. G. White, “The School of the Hereafter,” chapter 35 in Education, The
Published Ellen G. White Writings, Comprehensives Research Edition Infobase, Ellen
G. White Estate, 2008.

2 |bid.

* E.G. White, “To Teachers”, Chapter 35 in Fundamentals of Christian
Education, The Published Ellen G. White Writings, Comprehensives Research Edition
Infobase , Ellen G. White Estate, 2008.

* Ellen G. White, “We are Witnesses for God,” 24 de September de 1955 in
MM Sons and Daughters of God, The Published Ellen G. White Writings,
Comprehensives Research Edition Infobase, Ellen G. White Estate, 2008.
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nevertheless, Ellen G. White speaks remarkably about what should constitute the
curriculum of Adventist schools, and the missionary emphasis that they should have

“because the time is short.”

Curriculum, an Answer
for the Needs

This section picks up from a reflection in Chapter 2 that stated the following:
The 21% century observes the development of some African countries, like Angolan in
particular. This social progress provokes a controversial discussion about the schools’
disconnection from practical reality as mentioned by Marise:

There is common criticism that training offered by institutions does not meet

the requirement of companies, forcing them to (re) invest in adequation the

contracted technicians for the specificity of work. This means that, in the
relationship between the work and the education standardized by qualification,
conceptual dimension does not match with experimental dimension.*

If this observation is true, regardless of the several statements previously
presented, about the nuclear elements and fundamental issues for the elaboration of a
curriculum; such a curriculum will not fulfill its main purposes, which mainly consists
in meeting the needs and demands of society. These should enhance the social
function that addresses the need for the creation of a “community.”

It is the commitment to maintain a sense of community, based on cultural

homogeneity and in the harmony of values that was and continues to be one of

the mains, although compulsory, legacies of the curriculum area. It is a

function set in the historical dependence that the area has of procedures and

techniques that it borrowed from corporate companies. Responsible for
division and cohesion of work.?

! Marise Nogueira Ramos, A Pedagogia das competéncias: autonomia ou
adaptacdo? 3rd ed. (Sao Paulo, Brasil: Cortez Editora, 2006), 158.

2 Michael W. Apple, Ideologia e Curriculo, trans. Vinicius Figueira, 3rd ed.
(Porto Alegre, Brasil: Artmed, 2006), 112.
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Due to its being more culturally focused with regard to defining the curriculum
purpose, this fact may become the basis for non-fulfillment since it fails to fulfill the
aspiration of groups of religious people, which is to prepare them for eternity.

It is much more than the preparation for the present life. It Seeks the whole

being, and the whole period of the possible existence to the mankind. It is the

harmonic development of the physical, intellectual and spiritual faculties. It

prepares the student for the satisfaction of the service in this world, and for that
higher happiness for a more extensive service in the coming world. *

A curriculum should have the ability of answering the anxieties of society and
through society’s training centers, should provide empowerment to the people, and
thereby provide answers to social demands. But to achieve this, it is necessary for
these institutions to exhibit openness to their societies so as to visualize the real needs
of the communities in which they are established.

Otherwise, schools begin to compete with other similar institutions in carrying
out some verified observations, raising viable questions one of which is the training of
competent executives. Referring to teachers’ training Maria Assuncdo Flores affirms:

To train a [Pastor], as a social actor which adequate to the reality where he

intervenes in a participative way, it implies a valorization of practice of

cooperation during period(s) of training and source of promoting experience of

development of promotive consciousness. On the other hand, it is necessary a

holistic vision integrating the training process of qualification, overcoming the

disciplinary perspective, in the sense of a promotion of critical attitude source
of self-reflexion dimension of knowledge.

It is important to adapt to the reality so that training centers should reflect the
social practical reality of communities where they are established and reduce the

contrast between states school and the social reality, and in that way there will be

1 E. G. White, “Source and Aim of True Education,” chapter 1 in Education,
The Published Ellen G. White Writings, Comprehensives Research Edition Infobase,
Ellen G. White Estate, 2008.

2 Maria Assuncgao Flores, “Curriculo, Formacao ¢ Desenvolvimento
Profissional” in Politicas de Integracdo Curricular, ed. José Augusto Pacheco (Porto,
Portugal: Porto Editora, 2000), 157.
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coherence with the curriculum’s experimental dimension as observed by Marise
Nogueira Ramos.

The African reality and in particular Angolan doesn't leave doubts about the
need for this adaptation (that is an adoption and implementation of a new discipline in
the curriculum of SAH), in context with the preparation of pastors and other workers
in terms of how to work with and evangelize Islamic communities in Angola.

Mission opportunities for Muslims evangelization have opened up in Africa
(particularly in Angola), but almost nothing will be done if vocational institutions
don’t engage themselves in the training of such specialized workers. Ellen G. White
observed somewhere else, “Seeing the need of laborers, they stepped into the gap, and
although they may have accomplished much good, it is in many cases not a tithe of
what they could have accomplished, had they had the proper training at the start.”*

In conclusion, as indicated earlier, Chapter 2 has discussed curriculum theory
as viewed by various scholars and institutions in its related aspects. Next chapter will
focus on the presentation of the aspects of a demographic study of a group of people in
order to know what pastors in Angola think about this project’s subject matter.

The various sources cited in this Chapter define curriculum in several different
ways showing that there is need for a curriculum in every academic or professional
training. The chapter further shows that if a curriculum is to be developed, it must be
relevant, so that what is intended is accomplished. This Chapter has justified the need
for a curriculum in the Seminary, as in this case, one that will help the Adventist

church in Angola to accomplish its mission to the Muslim group.

! Ellen G. White, “Importance of Training in the Work of God,” chapter 13 in
Fundamentals of Christian Education, The Published Ellen G. White Writings,
Comprehensives Research Edition Infobase, Ellen G. White Estate, 2008.
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CHAPTER 3

DESCRIPTION OF THE
LOCAL SETTING

Chapter 3 presents a demographic description of Angola, with special focus on
the geopolitical, socio-economic and religious perspectives. It also presents a human
profile: The extension of the Seventh-day Adventist Church in Angola, and the
growing presence of Muslim communities in the country.

As was pointed out in Chapter 2 above, Chapter 3 deals with the exploration
and understanding of the situation of national context and its social elements
(philosophical, sociological, epistemological, psychological, pedagogic and didactic)
that are involved in the drawing of curriculum, or revealing the real needs that will be

addressed by the curriculum.’

Profile of Angola
Profile of Angola it appear us a portrait of the country. General aspects are
analyzed briefly. Principals are mentioned us Geo-Political Perspective, Socio —

Economic Perspective and Religious Perspective.

Geo-Political Perspective
Angola is a Portuguese speaking country located on the west coast of the

southern African region, approximately between latitude 4 and 8 degrees south of the

! Fernando Diogo, Desenvolvimento Curricular, Coleccdo Universidade in
Ciéncias da Educacéo, n°1 (Porto, Portugal: Plural Editores, 2010), 63.
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equator, and longitude 12 and 24 degrees east of the Greenwich meridian time (GMT).
Luanda is the capital city, and the national currency is the Kwanza.

Boundaries and land surface. On the northern side, Angola shares its
boundaries with the Republic of Congo — Brazzaville and with the Democratic
Republic of the Congo. In the east, the Democratic Republic of the Congo and the
Republic of Zambia borders it. In the south is the Republic of Namibia®, and finally in
the west it has the Atlantic Ocean with 1,650 kilometers of coastline, while the land
borderline extends for 4.837 km long. The total territorial surface of the country is
1,246,700km?,

Reliefs. The Moco Mountain, with 2,620 meters, is the high mountain in
Angola. It is located in the Longonjo municipality of Huambo province. In fact
Huambo and Bié provinces are the highest regions above sea level in Angola. Below
the Moco Mountain is a flat region where Angola’s main rivers like Cunene, Kwanza,
Kubango and Keve have their source. Apart from the dry desert-like south—east region
of Angola, the rest of the country is rich in water supply.

Weather patterns and climatic conditions. The Angolan weather is a tropical
type with two seasons: the rainy (hot) and dry (cold) seasons with temperatures
ranging between 17° to 27° Celsius?. The vegetation vary from dense forest to desert,

Population and people groups. Angola is divided into 18 provinces. Each
province is divided into municipalities, communities, districts and villages. The

Angolan population is estimated at 18.237.538°. As has already been pointed out

! Angola, Atlas de Angola (Lobito, Angola: Publicacdo Escolar, 2013), 4-5.
2ELTA, Angola 2012 Guia Turistico (Angola: ELTA, 2012), 2-3.

3 Angola INE, “Principais Indicadores de Angola por Provincia,” accessed 16
December 2013, http://www.ine.gov.ao. The first study of population density process
will occur in 16™ — 31™ May 2014 after 35 years of civil war.
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earlier, Portuguese is the official language of the Republic of Angola. There are other
languages (vernacular) spoken by the major tribes in various parts of the country.
These are spoken by some of the following major people groups: Ambundu
(Kimbundu speaking people), Ovimbundu (Umbundu speaking people) and Bakongo
(Kikongo speaking people). These tribes represent 75% of the national population.
Other smaller people groups include the Nyanyeka (Lunhanecas speaking people),
Herero (Xihereros speaking people), Ambo (Xicuanhamas speaking people),
Tchindonga (Xindongas speaking people), Koisan and Ngangela (Ganguelas speaking
people), and the Tchokwe - Lunda (Quiocos speaking people).

Southern Africa regional membership. Angola has been a member of SADC
since 1992, a member of CPLP since1996, and of CEEAC since 1999. It is also a
member of Great Lakes region, as well as a member of the African Union. These
regional memberships enable Angola to be at the center of many social, political and
religious relationships. This regional integration permits people free international

travel, and even to practice their religions like Islam across national borders.

Socio - Economic Perspective
The end of civilian war marks the started point of many aspects the country.
One of them it is the socio — economic perspective. The Socio — Economic perspective
shows another face of Angola the economy, transport, communication and education.
Sustainable economic. Since the end of the civil war on 22 February 2002, the

country has revived in its many socio-economic aspects. Angola is rich in petroleum,

! Angola MAT, “Repiblica de Angola, Ministério da Administragio do
Territorio, Etnias,” accessed 11 December 2013, http://www.mat.gv.ao.
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diamonds, iron, phosphate, copper, gold and many other mineral®. The production of
petroleum and mining of diamonds support the economical development of Angola. In
these last years, they have been investing more in agriculture and other non-petroleum
producing sectors. These sectors are contributing a significant percentage in the budget
of the country.

Transport and communication. Transport and communication sectors are
developing steadily. With 12 years of peace, Angola now offers its people
opportunities for social and economic advancement. Angola has also become a
popular destination for many foreigners who enter the country legally or illegally,
causing the national security authorities to increase their vigilance.?

Education. The educational system offers free education from primary to
University, but only primary school is mandatory. The system is divided into three
levels:

1. Primary School (from grade 1 to grade 6),

2. Secondary School (divided into two sub-levels: 1% cycle starts from
grade 7 to grade 9, and the 2™ cycle starts from grade 10 to grade 12;
while it goes up to gradel3 in professional courses).

3. The last level is the University level.

Angola has seven public universities spread all over the country, situated in

seven academic regions. The distribution is as follows: 1% Academic region

Agostinho Neto, 2" Academic region 11" November University, 3 Academic

region José Eduardo dos Santos University, 4™ Academic region Mandume Ya

! Angola MAT, “Republica de Angola, Ministério da Administragio do
Territorio, Etnias,” accessed 11 December 2013, http://www.mat.gv.ao.

Angola SME, “Maior fiscalizacéo & imigracdo ilegal,” accessed 12 December
2013, http://www.sme.ao/index.php?
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Ndemofaya University, 5" Academic region Lueji A Nkonde, 6™ Academic
region Katyavala Buila, and the last 7" Academic region Kimpa Vita.> Beside
these public universities Angola has private institutions and distance learning
degree programs operated by non Angolan institutions which augment the

Angolan educational system.

Religious Perspective

Religion is an important social aspect in life of people. This section is going to
be presented in two parts: the emergence of Christianity, and the distribution of
religions in Angola:

Emergence of Christianity. Christianity is the predominant religion in
Angola. It is made up of many denominations some of which are the Roman Catholic,
Baptist, Methodist, and Seventh — day Adventist Churches. Christianity came into
Angola in 1482 with the arrival of the Portuguese sea captain Diogo Cao, and Roman
Catholic missionaries. Protestantism that arrived in Angola in 1640 through Calvinist
missionaries followed these. Then in 1878 the Baptist Church also began their ministry
in So Salvador do Congo.

The Methodist Church too started its missionary work on 18" March 1885,
when it established the first church in Angola.? In 1886 the first missionaries from the
Congregational Church of Canada arrived, and in 1924 the Seventh - day Adventist

Church opened the first Mission station at Bongo in Huambo province.

! Angola, “Conferéncia Sobre o Acesso ao Ensino Superior, Experiéncia
Cubana, ” Ministerio do Ensino Superior, Setembro 2013, 5.

2 Paulo Jodo Peres Saveia,“O Crescimento da Igreja Metodista Unida em
Angola e Sua Contribui¢do na Mudanga Social (de 1885 até aos anos 50 do Século
XX) ” (Dissertacdo para obtengdo do grau de licenciatura, Universidade Agostinho
Neto ISCED, Luanda, Angola, 2003),14,15,17.
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Percentage of religious distribution. Now in the 21" century, we find a
variety of religions distributed as follows: Christianity 92.4%, ethnic religions 5.7%,
Islam 1.0%, and non-religious groups 0.9%." The percentage allocated to Muslims
seem to be less than that pronounced by the RNA and published by the angonoticias
which states:

Parallel the Christian churches growth in Angola is the Islamic movement.

There are currently 57 Muslim mosques in the country. Despite having its

headquarters in Luanda, the largest number of mosques is located in Lunda Sul

According to his representative in Angola, "Papa" Diakite Adama, the number

of believers in Angola now exceeds one hundred thousand people. Thirty
percent of them are Angolans, underlined.?

Christians are divided into Roman Catholics 64.3%, Protestants 19.0%,
Independent 7.8%, other 7.7%, Anglican 0.6%, and Orthodoxy 0.5%.* These
percentages are only estimates because there has been no national population census
for more than 35 years and the researcher has been working with population indicators
assigned by the National Statistics Office which in some cases is not completely

reliable.

Huambo Profile
It is important to note here that Huambo, the second national capital has the
same name as the province for which it is also the capital city. The task here is to
develop the profile of Huambo province because it is the place where Adventism in

Angola began. Also is the second capital city of Angola.

!Joshua Project, “Countries, Angola, Religions,” accessed 12 December 2013,
http://www.joshuaproject.net/countries.php.

2 Angonoticias, “Existem 900 igrejas & espera de legalizagdo em Angola,”
accessed 20 December 2013, http://www.angonoticias.com.

%Joshua Project, “Countries, Angola, Religions,” accessed 16 December 2013,
http://www.joshuaproject.net/countries.php.
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Location

Huambo province is located in the south central of Angola at 1°7"'66 longitude
and 15°23"33 latitude. The province is divided into the following administrative
municipalities: Bailundo, Caéala, Catchiungo, Ekunha, Huambo, Londuimbale,
Longonjo, Mungo, Tchicala-Tcholoanga, Tchindjenje and Ucuma. Huambo is the
capital of the province. Umbundo is the main language spoken.

Longonjo (Bongo) is the cradle of Adventism in Angola since 1924. There was
a clear vision of the work ahead when choosing this location for the first mission
station. The advantage of its strategic location was for easy expansion to the rest of the
country.

Religious, Political and
Economic Outlook

As in many other provinces of Angola, Christianity is the dominant religion in
Huambo province. Because of its political and economic significance, Huambo is
called the second capital city of Angola. “The main activity of the population is
agriculture and the province was known as the country’s granary and maize is the
main product.”* It is also important to note,

The historically important Benguela Railway passes through Huambo on its

way from Lobito on the Atlantic coast eastward through central Angola to the

Democratic Republic of the Congo. Owing to this strategic location, Huambo

was a transportation centre with one of the largest rail-repair shops in Africa
prior to Angola’s civil war ( 1975-2002).2

In area of education Huambo has many training centers, both religious, and
non-religious. These training centers are operated and owned by Roman Catholics,

Pentecostals, Seventh-day Adventists, as well as private and public entities.

LELTA, Angola 2012 Touristic Guide (Angola: ELTA, 2012), 64.

2 Encyclopa&dia Britannica, s.v. “Huambo,” accessed 12 December 2013,
http:// www. britannica. com/EBchecked/topic/274269/.
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The Seventh-day Adventist
Church in Angola

The Seventh-day Adventist Church in Angola has a rich historic background.
As will be seen below, such a background comprises three main areas: The first

missionaries, the first centers, and the Seventh-day Adventist Church today:

The First Missionaries

As a result of missionary exploration organized by William H. Anderson in
1922, on April 27, 1924 Anderson arrived at Lepi village, with the first Adventist
missionary team composed with William H. Anderson, O. O. Bredenkamp and James
Delmer Baker. “In those days the Adventist message was not heard in this Portuguese

colony; for, there was [n’t] any infrastructure to which they may use as an anchor.™

The First Mission
Centers (Stations)

The first work of these visionary pioneers of the Seventh-day Adventist Church
was to choose places where missionary offices were to be built. They took into
account strategic places allowing for easy mission expansion according to their
geographical, political and ethnical conditions in order to reach the biggest number of
people through evangelization, educational work and medical services.

In these mission stations the Seventh - day Adventist Church succeeded to
move forward in the Angolan territory using its three pronged approach: to preach, to
educate and to heal. In this way they established many missions stations throughout
the country stating from the center at as follows: Bongo Mission in 1924, Namba in

1928, in the eastern part of the country Luz Mission in 1925 and Lucusse Mission in

! Justino Alexandre, Pregoeiro da Verdade Presente: A Historia da Igreja
Adventista do Sétimo Dia em Angola (1924-2004) (Portugal: Author edition, 2007),
116.
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1932, in the northern part of Angola, Kuale Mission in 1934, and finally in the
southern region, Kicuco Mission in 1931.
Seventh-day Adventist
Church Today
The Seventh-day Adventist Church is present in all thel8 provinces of Angola
and organized into two administrative unions NEAU and SWAU.? The government of
Angola officially recognizes the church.
Portrait of Adventist
Seminary of Huambo
Since 1924, education has played and still plays a pivotal role in the
development and growth of the church in Angola. This started with the establishment
of Bongo as the first Adventist mission station in Angola. History has shown that it
was educational work that promoted both Adventism and Christianity in Angola as
stated below:
The schools of the station are really a branch of the Evangelistic work, their
only aim being to get hold of the children and teach them the truths of the
gospel, and to prepare those who are sufficiently instructed in Christian life to
carry the gospel to others. It is only by accommodation of terms that the work
done in our schools can be called “Educational.”
Bongo Mission was the cradle of educational development, and from there

many other educational institutions were in the missions stations and also in rural

areas.*

Justino Alexandre, 117-138.
? State the membership and the number of pastors, see appendix C.

% Lawrence W. Henderson, The Church in Angola: A River of Many Currents,
(The Pilgrim Press: Cleveland- Ohio, 1992), 138 quoted in ABC 15.1, vol.9, no.122.
(n.d.).

4 Justino Alexandre, 263.
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According to Justino Alexandre the development of Adventism in Angola can
be divided into five phases, although Jodo Rodrigues disagrees with this. He (Justino
Alexandre) states that the 1% phase was the elementary school (1924-1925). It was
started by pioneers at Bongo Mission. The 2" phase was the upgrading of the
elementary school at Bongo to a training school (1925-1934). The 3" phase was a
name change to Adventist Institution of Bongo as a result of the growth of educational
work (1935-1975). After national political independence, there was an interruption for
nearly three years. The 4™ phase was from 1978-1986, while the 5™ phase was the
shifting of the Adventist Seminary from Bongo to Huambo (1989 - 2005). This
movement to Huambo was caused by the war that caused a lot of damage and
insecurity at the mission station.

The 6™ phase not mentioned by Alexandre started in March 2009 after a break
of proximally three years because of administrative issues, but reopened for BA degree
program in Theology under the Montemorelos University, (Mexico) extension
program. This affiliation arrangement has already resulted in the first graduation,
where 18 students graduated with a BA degree in Theology in December 2013. There
are indications that more students will graduate at this level from the Seminary at
Huambo.

Historically, this institution has been a catalyst for education and evangelism in

Angola through the training of teachers and for pastors.

The FATA in Perspective

The Seminary (FATA) is an extension campus of the University of
Montemorelos in Mexico, and therefore its affiliating institution pedagogically and
scientifically guides it. Administratively it falls under the North Eastern and the South

Western Angola Unions of the Seventh-day Adventist Church. In other words, the
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University of Montemorelos is the designer of the curriculum that is used to train
Angolan pastors at the Seminary.

Looking at the curriculum from Montemorelos, it seeks to answer the
leadership formation need in the church. According to the records at the Seminary,
“the University of Montemorelos is in search of an educational model that responds to
the demands of the society and the church that they serve, and at the same time it is
faithful to the philosophy of the Adventist education.” This combined response to the
social and ecclesiastical demands brings about a “university model of the XXI century
which tends to a University more transparent, more tied, more collaborative and more
flexible.”

Therefore, this University’s curriculum, whether formal and informal, produces
students with general, disciplined competences (specific in their formation areas),
learning portfolio, investigation work and options of certifications®. In that way they
complete the four pillars of education established by UNESCO (to learn to learn, learn
to do, to learn to live together and to learn to be).

As a result of the institution’s openness to curriculum reforms, to
recommendations of the evaluation commission,* the institution has achieved positive
results over the years (2000-2005, 2006-2011).

The course of theology. One of the objectives of the suggested curriculum is

to “empower and administer the church in all areas of its functioning and development

! Universidade de Montemorelos, Compromisso Educativo 2006-2011, Modelo
Educativo 2010 EI Desarrollo de la Docencia (Montemorelos, Nuevo Ledn, México:
Vicerrectoria Académica, 2010), 46.

2 |bid., 47.
% |bid., 53-55.
* Ibid., 50-52.
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for evangelism with a world vision, and at the same time with local responsibility.”l

For the accomplishment of this objective, the program is composed of several specific
subjects to enable students to fulfill the evangelization vision of the world church on
one hand and local responsibility on the other. Then, within these several subjects are
disciplines such as Evangelism, Intercultural Evangelism, and Evangelism and
Resources®.

Upon analyzing the objectives of each subject, we find that Islamism
component is not included. As can be seen:

1. Intercultural Evangelism

Obijectives of the subject:

e To learn the biblical basis of the Adventist's mission.

e To show the historical development of the Adventist

Mission along the times.
e To show the state of Adventist mission today.
2. Evangelism and Resources

Obijectives of the subject:

e To empower the student to prepare and to conduct
public evangelistic campaigns, so that the gospel will
reach new regions and cities.

3. Evangelism

Objectives of the Subject:

! Appendix A Perfil Egreso

2 Appendix A
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e To present the process for making disciples in the
context of the great commission using the structure of
small groups.

Over all, the last two subjects seem to suggest an approach of the analyzed
concern, but however, the content of the subject doesn't include the strategies that deal
with Islam, except for saying, “the Christian witness needs to have a thorough
knowledge of the fundamental teachings of the Bible. It is also important that the
witness be acquainted with the Qur“an.”

If these subjects that are of a technical nature in the training of pastors do not
provide satisfactory content to give an answer to the church’s concern about Islam, it
confirms the concern pointed out in chapter 1 for the significance of this project to
address the case of the growth of Islam in Angola. The curriculum of the Adventist
Seminary in Huambo does not include Islamic studies, which therefore proves that it

cannot prepare Adventist pastors to penetrate and work among the growing Islamic

communities in Angola.

Islamic Religion in Angola
The Islamic presence in Angola dates back to the post independence period,
around 1978, upon the return of Angolans from other African countries like the Congo

Brazzaville, Democratic Republic of Congo, Cameroon, etc.

! Oscar Osindo (n.d.), Towards a Seventh-day Adventist Mission To Muslims in
Kenya, quoted in Berge Schantz, Islam in Europe (Kenya, 2000), 99.
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The remarkable period of Islamic religion in Angola was after 1992, when
there was the first democratic election in Angola, influenced by Alioune Blondin
Beye.

From that time this religion began to grow rapidly with principal support of
foreigners who came to do business in Angola.

There have been some initiatives to make this religion official through some
efforts of Non-governmental Organization such as CISLANG, CRIA, FISA and other
organizations without any success in the unity of the community. CISLANG is
recognized as a Non-governmental Organization (as published in Diario da Republica
[Republican Daily] on 22 of April of 1980, 1% series) with no religious character.

Because of the fight for supremacy among the Moslems, the Ministry of Justice
of Angola, with an aim to organize and unite them, he called for a meeting of all of
Islamic Associations in Angola on 10 of May 2007. His objective was to create
(though with no consensus among them) a new Islamic organization called Islamic
Community of Angola (CISA). They had no leader, because each one expected to be

appointed by the government.

! Alioune Blondin Beye (1939-1998), a Malian, was Special Representative of
the Secretary-General of the United Nations in Angola in June 1993 until his death in a
plane crash on 25 June 1998. He was successively head of the Kosovo Verification
Mission of the UN in Angola (UNAVEM Il and UNAVEM I11) from June 1993 to
June 1997, then Chief Observer Mission of the UN in Angola (MONUA) from 1 July
1997 to 26 June 1998 was Minister of Foreign Affairs of Mali from 1979 to 1986.
Université de Montréal, “ROP : Réseau de Recherche sur les Opérations de Paix.
Biographies. Alioune Blondin Beye,” accessed 9 January 2014, http://www.
operationspaix. net/82-biographie-de-beye-alioune-blondin.html.

? Diakité Adama, Amire of Mosque Assalam, interview by the author, Luanda,
17 December 2013.

Assalam Mosque sited at Martires do Kifangondo Town, Road n° 8 is the
National Headquarter of Islamic community in Angola.
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Today however,
Parallel to Christian churches, grows Islamic movement in Angola. There are
currently 57 Muslim mosques in the country. Despite having its headquarters in
Luanda, the largest number of mosques is located in Lunda Sul. According to
his representative in Angola, "Papa™ Diakite Adama, the number of believers in
Angola now exceeds one hundred thousand people. Thirty percent of them are
Angolans, he underlined.*
Over all, in Angola today, there are 83 recognized religious denominations and
900 other unrecognized religious groups. For any religious group to be recognized by
the Angolan government, it is stipulated in Law 2/04 of 21 of May, number 2 of its
article 9™; “Petition of a religions confession recognition it should have at least
100,000 (One Hundred Thousand) believers, with their signatures being recognized by
the authorities and should represent two thirds of the average of all provinces.”
On basis of this legal requirement, the Islamic religion is not legal in Angola.

As all other illegal communities, however, the Muslims carry on their activities freely

and their religion is growing within the Christian leaders’ view.>

! Angonoticias, “Existem 900 igrejas & espera de legalizacdo em Angola -11-07-
2013| Source: R.N.A.,” accessed 20 December 2013, http://www.angonoticias.com.

2 Angonoticias, “Mais de 760 igrejas esperam por reconhecimento em
17.03.2008. Source: Jornal de Angola,” accessed 20 December 2013,
http://www.angonoticias.com.

® Diakité Adama, Amire of Mosque Assalam, interview by the author, Luanda,
17 December 2013.
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CHAPTER 4
RESEARCH METHOD
AND DATA ANALYSIS
The intention of this chapter is to investigate, identify and analyze factors that

would justify the introduction of new a curriculum at the Seminary. As mentioned
earlier in this project, the two Unions in Angola are baptizing thousands of people, but
they have no record of Muslims being baptized. It is from this background that
findings have been made. Such findings have resulted in the identifying of possible

strengths and weaknesses, leading to suggested recommendations.

Methodology

The method selected for use in this study involves questionnaires and
interviews. The selected target groups were Adventist Church leaders and pastors, and
the leaders in the Muslim communities. Various interviews were held with relevant
people and groups; Statistical information was collected on December 17, 2013 from
Mr. Diakité Adama the armire of Islamic Community in Angola. Another interview
was conducted with the President of NEAU, Pastor Passmore Hachalinga, to get some
information for Chapter 1.

Also on October 26, 2013 and on December 19, 2013 survey/questionnaires®
were distributed to the pastors in the North Association Mission of the NEAU, whose
headquarters are in Luanda. Other survey/questionnaires were distributed to the

pastors of the Central Association Mission of the SWAU whose offices are located in

! Appendix D.
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Huambo. Out of the total 147 pastors, only 50 pastors were given questionnaires to
complete. That is, 27 pastors from Luanda, 1 president of the local association, 1
executive secretary, 5 departmental, directors and 20 district pastors. From Huambo,
22 pastors, 1 ministerial secretary and 22 district pastors respectively returned the
answered questionnaires. The objective of the surveys conducted was to find out how
much pastors knew about the Islamic religion and what level of engagement (if any)

was being made to evangelize the Muslims.

Questionnaires Distributed to Pastors

Data collection was made, followed by an analysis and interpretation of the
data to obtain results as will be shown later. The data collected was based on
questionnaires distributed and interviews conducted as shown below:

Question no. 1.-What level of knowledge do you have on Islam or Islamic
Religion? Figure 1 shows the responses of 6 out of the 50 pastors who were given
questionnaires to complete. There responses were classified as follows: the 6 pastor
who answered “Strongly” 12%; the 39 pastors who answered “lightly” 78%, and the 5

pastors who “Said nothing” 10%.

010% @129
- 12% @ Strongly

B Lightly
O Nothing said

Figure 1. Knowledge on Islam
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Question no. 2. — How did you get this knowledge? Figure 2 shows the
answers of 16 out of 50 pastors who were given gquestionnaires to complete. How they
got the knowledge of Islam, 16 pastors got it from the Adventist Seminary of Huambo
(32%); 23 pastors received the knowledge via TV, Internet, and Radio (46%), and the

11 pastors who received it from other sources (22%).

o 22 OSAH

32%

BTV, Internet,
Radio
0O Other

B 46%

Figure 2. Source of Islamic Knowledge

Question no. 3 — What is your view of the growth of Islamic community in
Angola? Figure 3 shows the responses that out of 50 pastors who were given
questionnaires, 15 pastors admitted the “fast growth” of Islam in Angola (30%); 33
pastors said the growth was “gradual” (66%); and 2 pastors said Islam was “static”

(4%).

0 4%
0 30%

@ Fast groth

B Gradualy

B 66% .
O Estatic

Figure 3. Islamic Community Growth
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Question no. 4. - Have you had any contact with any Muslim? Figure 4
shows the responses of the 9 out of 50 pastors who were surveyed indicating from a

“Missionary Character”, point of view (8%); 26 pastors ticked “Social level” (52%);

and 15 pastors said “Never” (30%).

O 18%

O 30% @ Missionary
r N caracter
@ Social level
L J ONever
B 52%

Figure 4. Question no. 4. Contact with Muslims

Question no. 5 — Do you think that this meeting can be transformed into
opportunity which SDA missionary can reach the Islamic community in Angola?
Figure 5 shows that 29 out of 50 pastors who were given questionnaires said that they

“Agree completely” (58%); 11 pastors said they “Agree” (22%); and 10 pastors said

that they “Do not agree” (20%).

@ Agree
0 20% completely
B Agree
B 22% B 58%
ODid not agree

Figure 5. SDA Missionaries
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Question no. 6. — Islamic religion, like Christianity, has a missionary drive
to wins souls, whose results in conversions even equal that of Christians
(including SDAs). Figure 6 shows the responses of 11 out of 50 pastors who were
surveyed said that they “Agreed completely” (22%); 18 pastors said that they “Agree”

(36%); and 21 pastors said that they “Do not agree” (42%).

0 22% =y
O Agree complete
L J O Did not agree
W 36%

Figure 6. Islamic Religion

Question no. 7. — Islam is the only religion that clearly opposed
Christianity and reduced it the second position theologically. Basically it seeks to
refute Christian beliefs in favor of their beliefs. In this way, is it necessary that
pastors and members of the SDA Christians in general be prepared to present the
reason of their faith in the mission of the evangelization of Muslims? Figure 7
shows the responses of 26 out of 50 pastors who were surveyed said that they “Agree
completely” (52%); 20 pastors said that they “Agree” (40%); and 4 said that they “Do

not agree” (8%).

0 8%

@ Agree Completely
B Agree
ODid not agree

m 40% 0 52%

Figure 7. SDA Christianity
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Question no. 8. — Would it be better that in advancing our mission in
reaching the Islamic people, through the training of our pastors and leaders using
lectures and conferences, that we include Islamic studies in the Adventist
Seminary of Huambo? Figure 8 shows the responses of 30 out of 50 pastors who
were surveyed said that they “Agreed completely” (60%); 16 pastors said that they

“Agree” (32%); and 4 pastors said that they “Do not agree” (8%).

O 8%

O Agree Completely
B Agree
0 60% ODid not agree

B 32%

Figure 8. Adventist Seminary of Huambo

Question no. 9 — Is Islamic knowledge necessary, important and urgent,
to protect and feed the flock, to train the church for mission as a leader and to
maintain a healthy relationship with Muslim brothers? Figure 9 shows the
responses of 42 out of 50 pastors who were surveyed said “Yes it is important, urgent
and necessary”, 84%:; 1 pastor said “Yes it is necessary but not urgent or important”

2%; and 7 pastors said that they “Do not have an opinion” 14%.

O Yes, it important, urgent
and necessary
O 14%
0, .
B2% B Yes, it Necessary but

not in urgency or

important o
O Do not have opinion

0 84%

Figure 9. Islamic Knowledge
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Chi Squared (X?)
Test Distribution

test is useful for decisions concerning data from research of human resources science”

Table 1. Table of Frequencies

“The most popular non parametric test is the chi-squared test. A non-parametric

This is the procedures to do the test:

1.

2.

1

To mention the null (Ho) and the alternative (Hy) hypothesis;

To fix a (alfa) and the meaningful level of the test with the opened degree

(gl): K= n-1. Remember that n is the number of classes.

With help of the table of the chi-squared distribution of test from Karl

Pearson, it shows the acceptance region (RA) and the critical region (RC).

Calculation of the value of the variable

. > (Fai—Fei)?

xcal

Conclusion

If X>2<cal < thabi Ho cannot be rejected;

If X>2<ca| > thab’ Hois rejeCted.zl

Frequency observed

Frequency waiting

Ages (Fai) (Fei) (Fai — Fei)’
Fei
25-33 10 10 -
33-41 12 10 0,4
41-49 15 10 2,5
49-57 10 0,1
57-65 4 10 3,6
> 50 50 X et =66

! Martins de Andrade Gilberto, Estatistica Geral e Aplicada, 3rd ed. (Sdo
Paulo, Brasil: Editora Atlas S.A., 2005), 256.

2 |bid., 258.
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The Test
.1
pi = 5 =0,2
It is decided between the null hypotheses (Hp) and alternatives (H,); the
following:
1. Ho. Inclusion of the subject of Islamic studies in the curriculum of
Adventist Seminary in Huambo is accepted by pastors.
Hi: Inclusion of the subject of Islamic studies in the curriculum of
the Adventist Seminary in Huambo is not accepted by pastors.
2. Every scientific work is subject to error, either that, or man is not
perfect, that is the reason why the significance level is fixed at 0.,05
(5%) which constitutes the possible error of this research and 0.95
(95%) represents the level of accuracy.
The degrees of freedom (gl): K =n-1 =5-1 = 4 according the
number of classes.

3. With help of the chi-squared distribution table it is determined the

acceptance region (RA) and the critical region (RC) as follows:
A

0,95

gl=4
0,05

2
Xtab :9’5
4. Equation of the variable value
Fai — Fei)®
: 2 (Fai—Fei)® _ o
xea Fel
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Conclusion

As the calculated chi-squared (Xical) is less than chi-squared from

the table of Pearson (Xfab), that is; 6.6 <9.5; Ho cannot be rejected

at the significance level of 0.05.

Summary of Questionnaires
to Pastors

This study has confirmed the presence of Moslems in Angola and the need for
a relevant seminary curriculum to be used in training pastors to reach out to the
Moslem community with the gospel. The analysis of the survey results is as follows:

Figure 1, question 1, 78% of the pastors have shown that they have little
knowledge of Islam, and do not know how to deal with it. 10 % of the pastors did not
give their view. Figure 2, question 2, 46% of the pastors got some information by TV,
Internet and radio. Figure 3, question 3, 66% of the pastors showed that the presence
of Moslems is clearly evident in Angola.

Figure 4, question 4, 52% of the pastors indicated that they meet people of the
Moslem community at social levels only, and 30% of the pastors said they have never
related to them. Figure 5, question 5, 58% of the pastors said the plan to reach them is
a grand opportunity for the Lord"s work. Figure 6, question 6, 36% of the pastors
confirmed that Christianity is losing members because of Moslem missionary drive.

Figure 7, question 7, 52% of the pastors confirmed that Islam is a religion that
strongly opposes Christianity, and refutes Christian beliefs. Figure 8, question 8, 60%
of the pastors agree completely that it is better for advancing our mission in reaching
the Islamic people by training our pastors and leaders using lectures and conferences
that include Islamic studies in the Adventist Seminary of Huambo. Figure 9, question

9, 84% of the pastors said that Islamic knowledge is necessary, important and urgent,
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to protect and feed the flock, to train the church for mission as a leader and to maintain
a healthy relationship with Muslim.

Interpreting the statistical information collected from the pastors confirms the
threat of Islam the Christian faith.. Inclusion of the new subject of Islamic studies is
necessitated by the fact that the current curriculum of the Adventist Seminary of
Huambo does not give attention to meeting challenge posed by Islam. Theology
courses that transmit knowledge and skills in the area of evangelism do not address in
a specific way subject of Islam, as they do with other forms of evangelism. Hence the
reason for the non - existence of strategies to evangelize Islamic communities in
Angola.

Some pastors who participated in the survey suggest the need for the addition
of the subject (Islamic studies) in the Seminary curriculum so that they may be
empowered to fulfill the gospel commission. To confirm this the President of the
NEAU of Angola Pastor Passmore Hachalinga said during an interview, “we need
pastors who are able to drive evangelistic campaigns to the Muslims community here
in Angola, but they must be trained first”".

On the other hand, if the Adventist Seminary in Huambo introduces Islamic
studies in their curriculum, among others that already exist, it will strengthen the
theology course as it focusses on the worldwide evangelistic vision as well as fulfilling

its local responsibility.

! passmore Hachalinga, President of NEAU, interview by the author, Luanda,
17 December 2013.

Headquarters of NEAU is sited at Luanda South, Samba - Talatona Town,
Road S15 CS4.

54



Suggested Curriculum

The suggested curriculum is necessary because of the facts obtained from the
survey/questionnaires and the interviews. They reveal the growing presence of Muslim
population in Angola, and that the Adventist church is currently not reaching out to
them because of lack of appropriate knowledge or skills to do so. From the research
findings presented above, we also get a strong indication that the Seminary should be
the starting point, for equipping the pastors with the knowledge of how to deal with
Islam. This justifies the researcher’s proposal to draw a curriculum that includes
Islamic studies for recommendation to the Seminary, with the support of the two
unions in the training pastors, as well as for use when conducting seminars.

Because of the need that is evident, and the knowledge in Islamic studies the
researcher has so far acquired, the following are steps that he hopes to follow toward
the development of a curriculum proposal for the inclusion of Islamic studies. These
include; the foundation of Islamic studies, program design, content, system of skills
and values, methodology orientation, and the program. Regarding this curriculum
proposal, Pastor Oscar Osindo says:

Any good curriculum that sensitizes pastors should have these three
components that you do have. Thank you for the good effort;

1. The Mission Challenge...

2. Islam...

3. Mission — strategies, approaches, methods, church planting,
apologetics, discipleship and nurture should all come here. *

The Foundations of the Islamic Studies
Foundations of Islamic Studies course constitute the following:
1. Occupy its own place as a specific subject that provides the necessary

professionalism to the pastor regarding Islamic religion.

! Oscar Osindo, personal communication to the author, 29 December 2013.
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2. Knowledge of the contents of this course helps toward the formation of
an organizational vision, taking into account the existing divergent
views between Christianity versus Islam.

3. The content of the Islamic Studies course should fulfill the demand for
the evangelistic mission to address the growth of the Islamic community
challenge in Angola.

This course must guarantee a unity of theory and practice of evangelism

through the presentation of the curriculum design and critical thinking.

Main Presupposition

The main presuppositions for the curriculum design of this program are as

follows:

1. Formation of consciousness about the real objective and place that
Islamic Studies occupies in the fulfillment of our evangelistic vision.

2. Preparation of students in a way that may give them ability to solve
problems in their field of work

3. Giving students capacity for social interaction.

4. Have an understanding of the objective and place that Islamic Studies
course occupies in an interdisciplinary field.

5. The need for coordination of the knowledge acquired in this course of

Islamic Studies into a culture that should be classified as one of the
means for success in evangelistic missionary work.
This program has been designed to fill the existing knowledge gap in relation
to Islamic studies. It must be the aim of SAH to train pastors with adequate
competences to reach all people. Here is the proposal for the selection of topics in

order to obtain the desired profile:
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Teaching Objectives
of Islamic Course

The general objectives of the course are the following:

1. Make it possible for students to respond theologically, missiologically
and practically to the need for the church’s involvement in the work of
reaching Muslims with the gospel within their Muslim context.

2. Help students to understand the Seventh-day Adventist Church Mission
to the whole world.

3. Develop knowledge, skills and attitudes that permit openness to a
dialogue between Christians and Muslims based on shared beliefs and
values.

4. Develop an understanding of the Qur'an and other relevant Muslim
resources on how to deal with them from a biblical and theological
perspective.

In seeking for an interdisciplinary unit (given the objectives of the course), so
as to establish a relationship for this course with other existing courses, and certainly
with other courses the will be introduced, we must develop a common point of
convergence that allows courses to be placed in the same package where each course
is a support to the others.

It is worth noting that Islamic Studies are related to the following courses:
Introduction to Evangelism, Biblical Canon, Evangelism Method, Synoptic Gospel,
The Pentateuch, Cultural Evangelism, Christology and Soteriology, Media and
Evangelism, Hermeneutics, History of Christianity, Study of the Pauline Epistles,

Religion and Science, and finally Ecclesiastical History.
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General Objectives
of the Program

The objective is a clear description of that which it’s intend to reach with the
result of certain activity. This course has two clears description of his intentions. They
are educational and instructive objectives:

Educational objective. Help students to respond theologically, missiologically
and practically to the need for establishing a better relationship for reaching the
Muslins with the gospel within their context.

Instructive objective. Know Islam and develop skills in the way to involve the

church in witnessing to and reaching the Muslims with the gospel more significantly.

Curricular Program Proposed
for Course of Islamic Studies *

To Form a System
of Skills and Values

1. For understanding Islamic history, teachings, beliefs and practices
especially in Africa.

2. For recognizing similarities and differences between Islam and
Christianity, and for trying to find a common point of view between
Islam and Adventism.

3. For understanding and analyzing changes in Islam in the modern world.

4. For analyzing the Islamic impact in the world.

5. Develop the understanding of Qur”an and other Islamic sources and know

how to relate to them with a theological and Biblical perspective.

! Appendix E.
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6. Develop useful competences for sharing the principal beliefs of the
Seventh-day Adventist Church, using the Qur”an as a bridge to
discovering Bible truths.

7. Develop competences for evangelizing Muslims in their own context.

8. Prepare graduates to able to train their congregations to respond to
Muslim objections, and thus empower them and prepare them for the
mission to Muslims.

9. Develop attitudes that enable and facilitate dialogue between Christians
and Muslims toward a presentation of the gospel of Jesus Christ in a
meaningful way.

10. Explore various Seventh-day Adventist approaches to Islam and examine
the results of those different approaches.

11. Be able to identify cultural realities that challenge the advancement of the
Christian mission and develop creative strategies that can facilitate

growth in an effective and appropriate manner.

Methodology Orientation

Selection of methodology is flexible and depends on the teachers’ options.
However, the use of such methods as inductive-deductive, analytic-synthetic,
dialectical method, and joint elaboration and document analysis will be invaluable.
These methods may be followed for guiding lessons, assignments and group
presentations, and other school activities.

As pointed out in chapter 2, up to this point the project only developed
projections, but in this section, specific details are needed from the pedagogic staff that
will develop the project starting point, from the level of the course, subject, year,
degree, level, career, institution, territory, etc.
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This task includes the elaboration of schedules, the formation of groups in

classes, activity, places and resources whereby all factors that intervene in the

decision making of this nature partake, including the student representation.*

The subject should have four (4) lesson periods per week each lasting 50
minutes, which should continue for duration of 2 semesters each lasting 12 weeks.
There should be presentations and discussion of material relevant to each topic. The
mode of presentation may be by PowerPoint as may be necessary.

The course requirements should be as follows: reading and individual study of
selected notes. Selected reading of books of Life Challenges in Africa, Spirit of
Prophecy books and others. Library and internet based research for relevant materials

is recommended. Class attendance should be compulsory. Students should not have

more than four absences from class. They should be punctual, disciplined, and honest.

Islamic Introduction Program
Course — Theology (for Pastors)
Title: Introduction to Islamic studies
Year: 3rd Semester: 1st and 2nd
Times per Week: 4 Time: 96 hours

For further details, see Table 2.

Didactic Material
Didactic materials such as blackboard, selected texts, films, projector, selected
bibliography and internet will always be necessary for good performance of school

activities, either in classroom or in field visits.

! Fernando Diogo, Desenvolvimento Curricular, Colecgéo Universitaria in
Ciéncias da Educacéo, n°1 (Portugal/Porto: Plural Editores, 2010), 67-68.
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Table 2. Program Table

Section Subject Lessons and | Practical Seminars Evaluatio Total
conferences | Activities ns

- I The Islamic 7 2 1 1 11
g Religious System
3 The Islamic 24 2 1 1 28
= Religious System
— " Apologetic Issues 15 10 2 1 28
)
S
D Practical Issues in
= v Witness among 15 10 2 2 29
= Muslims

Total 61 24 6 5 96

Source: Adaptated from Fernando Rosério, pg.13. Notes on Teoria e Desenvolvimento
Curricular, 2007. Instituto Superior de Ciéncias de Educacdo, Universidade Agostinho
Neto, Luanda Angola.

The Assessment System

The evaluation activity in the curriculum implementation is so important as the
other stages. It should not be left out because this task is the basis for creating,

indicators and instruments that allow validating through different ways of the

final objectives, the effectiveness of the practiced carried out of curriculum
project for each of the levels, components and factors.

The rating scale should range from 0-100%. The student will be required to
present a book reading report (here the student needs to be critical and be able to
justify his observations, as this is not a book summary) to earn 10% grade.

Teams of students will submit group work. This task has a total value of 10%.
The evangelism practical (conducting home visits for Bible study) is also obligatory;

however, it must be coordinated in order to achieve its objective and reported for

obtaining 20%. Another 10% is earned after completing a development of an

! Fernando Rosério, Course Outline for Teoria e Desenvolvimento Curricular,
Instituto Superior de Ciéncias de Educacdo, Universidade Agostinho Neto 2007, 74.
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evangelism strategy; the lecturer’s examinations (quizzes) are equivalent to 10%
divided into four parts and are to be written at the end of each section. The final

examination will cover material discussed in class to 20%.

1. Reading report...........ccovvvvniiiinninnn. 10%
2. Work groups ........ccooiiiiiiiiiiii 10%
3. Evangelism Practice.......................... 40%
4. Evangelistic strategy elaboration ...........10%
5. EXxams ... 10%
6. Finalexam ................cooiiiiiiiiinnn.n. 20%
Total ..o 100%

When presenting the curriculum (according to specialists)®, it is important to
note that the program is semi-open to allow greater interaction and dynamics between
teacher, student, content and others. The methodological combination, another
important factor, allows for achieving the goals set for the program from the individual
to work in groups serving as support to findings of solutions to problems.

The varied assessment criteria takes into account the possible diversity among
students. Such diversities, if available, either with the teacher or among the students, if
they are acceptable may contribute to the success of mission.

The findings in this Chapter and the results therein, help researcher to come up
with conclusions that are relevant to the situation in Angola. Church leadership and
the Pastors are likely to accept the recommendations because they have had an input in

it as, without such findings, the study would not achieve the intended goal.

! Jodo M. Paraskeva, A Dinamica dos Conflitos Ideolégicos e Culturais na
Fundamentacao do Curriculo, 1st ed. (Portugal/Lisboa: Edicdes ASA, 2000), 42.
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CHAPTER 5

SUMMARY, CONCLUSIONS
AND RECOMMENDATIONS

After presenting the proposal to include Islamic Studies in the curriculum of
the Adventist Seminary in Angola, the researcher has the following as a summary,
conclusions, and recommendations. Further, it is hoped that the conclusions made, the
recommendations suggested, and the proposed curriculum will be accepted for
inclusion in the curriculum of the Adventist Seminary of Huambo. The institution is
key in this whole exercise because it trains Pastors for the Adventist church in Angola,
whose roles are to spearhead evangelism programs in churches, and districts.

Secondly, that from the results of this study, the Adventist church in Angola to
be aware of the growing presence of Moslems in the country, and that ministering and
relating to this group requires specialized training and relevant skills such as those
suggested in this project. Without such skills, the Seventh-day Adventist Church

would not be able to reach the Moslem people with the message of salvation.

Summary

In Chapter 1, the researcher has suggested to design a component of Islamic
studies to be included in the curriculum of the Adventist Seminary in Angola. The
reason for this is lack of relevant strategies, and effective methods to reach the
Moslem Community with the message of salvation. He suggested that the starting

point for addressing this matter be with the pastors in training at the Seminary. The
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study shows that such a curriculum will be instrumental in giving practical training to

Adventist pastors on how to relating to and evangelize the Moslems in Angola.

Therefore, to develop this project, the researcher had to methodologically

collect and analyze data in order to fulfill the theoretical foundation requirements for

the project, observing the following aspects:

1.

At the beginning the researcher solicited the administrative organs of
ASD in Angola and the vice - Chancellor of FATA to grant him
authorization to conduct his research work.

The researcher visited libraries in search of literary sources (Ellen G.
White books, the Bible, Seventh day Adventist Bible Commentaries,
letters, CDs, syllabi and other resources) in order to work on the project.
He visited selected websites (internet) to access deep scientific
information for Chapters 1, 2 and 3.

He interviewed pastors, administrators and others in order to supplement
the data collection to satisfy the requirements of the project.

He also used the observation method to discover some facts through his
interaction with people (Qualitative research).

Using the quantitative research method, he collected numerical data that
he interpreted using the statistic method to discover facts.

The research also solicited ADCOM(s) to give him permission to access
membership statistical reports for the years 2012 and 2013 of the NEAU
and SWAU.

In Chapter 4, he used planning method in order to elaborate the
curriculum proposal (with the help of a specialist in Islamic studies,

Pastor Oscar Osindo, a Professor at AUA, and a member of World
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Mission office of the General Conference of SDAs, and a candidate for
PhD).

Chapter 2 discusses “curriculum” as viewed by various types of literature
including the Bible and Spirit of Prophecy. It brings to light various definitions of the
term, covering the following: theories and dimensions of curriculum, School
curriculum and curriculum as an answer to human needs.

This second chapter also presents a theoretical foundation for the whole
project, settling some fundamental questions.

The chapter also presents a biblical — theological perspective, as well as a Spirit
of Prophecy perspective on a curriculum. All these topics work together in order to
present a foundation for some guidelines on Adventist education, and they try to
demonstrate that a curriculum can be centered on biblical and Spirit of Prophecy
truths. Changes and adaptations are necessary however to respond to contextual social
needs.

The third chapter covers methodology. It also presents demographic study
results of the population of Angola, and Huambo in particular. It develops historical
aspects of arrival of Christianity in Angola, up to beginning of Adventism in Angola at
Bongo Mission, and its expansion throughout Angola, and the role of Bongo school
particularly).

The fourth chapter designs the curriculum proposal, while the fifth presents the

summary, conclusions and recommendations.

Conclusions
This research study intends to answer the demand for a ministry that will
effectively reach out to Muslims in Angola. The starting point would be to equip the
pastors with relevant skills to meet the challenge of Muslim growth. The Pastors
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would then train church members on how to relate to, and how to reach out to Muslim
communities. The curriculum suggested above can be a useful tool if properly

implemented, and has the support of the two Unions.

Recommendations
1. This study recommends to the administrative committees of the North
Association Field and others exiting church organizations in Angola, to
mobilize pastors to attend seminars for creating a basis and conditions for
the beginning of evangelical work among the Muslims.

2. To the NEAU and SWAU committees to make a motion to support this
project and submit it to subsequent organizations for appreciation (Head
committees of SAH, SID, and Montemorelos University).

3. To contract a teacher who will implement the program at SAH.

4. To SID, Unions, conferences to create an Adventist-Muslim Relations
(AMR) department.

The summary, conclusions and recommendations show that key people in the
Adventist church agree that it is lacking in its outreach to Muslims in Angola. They
also agree that currently, there are no relevant strategies to reach this group. As
already cited, Pastors and church leadership confirm the need for such a ministry, and
since they have had an input through the findings, the proposal and the
recommendations are very likely to be accepted. On the other hand, there are also
lessons to learn from this study, that for evangelism to succeed, its strategies should
cater for, and be relevant to every group in the country. That is, the church in Angola
should find out if there are any other groups that need specialized evangelism

methods, and find a relevant ways to reach out to them.
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APPENDIX A

CURRICULUM

HNERSINAD DE MONTEMORELOS
FACULTAD DE TEOLOGIA
COMPARACION DE LOS PERFILES DE EGRESO DE LOS

PLANES 2000 Y 2010.

Nro Nro
Competencias Teoldgicas
1 Transfiere los principios biblicos que
Principal surgen del andlisis de la Palabra de
Dios en su contexto original
contextualizadndolos a la vida
contempordnea con una mente abierta
y una actitud positiva.
Evangelios sindpticos, Evangelio de 2 Interpreta la Palabra de Dios a partir de un
Juan, Griego, Hebreo, andlisis critico tanto del material biblica
Hermenéutica, Pentateuco, Libros como de las fuentes primarias y
poéticos, Libros Histdricos, Profetas secundarias.
preéxilicos, Profetas Postexilicos, P
Hechos y Epistolas Generales,
Epistolas Paulinas, Daniel,
Apocalipsis, Santuario, Canon
Biblico, Arqueologia Biblica, Historia
Biblica.
Doctrinas Biblicas | y II; Teologia 3 Establece un'didlogo con personas de otras
Catélica, Teologia Protestante, confesiones religiosas y es capaz de evaluar
Ciencia y Religion. criticamente sus creencias teolégicas y las
propias.
Investigacion més todas las del drea 4 Usa los recursos biblicos y teolégicos para
de estudios biblicos y teoldgicos. desarrollar un pensamiento critico capaz de
hacer aportes al conocimiento.
Historia Eclesiastica | y Il, Historia 5 Interpreta la historia dentro del plan
Adventista del Séptimo Dia, salvifico de Dios.
Orientacién Profética. 3
Competencias Eclesidsticas
6 Ministra, capacita y administra a la iglesia
Principal de acuerdo con los manuales aprobados
por la organizacién para un
funcionamiento armoniosa que contribuya
a su desarrollo y cumplimiento de la
misién.
7 Aconseja a los miembros de los diversos
Pastoral grupos representados en la iglesia en los
diversos problemas que afrontan por
medio de una actitud amorosa, entregada
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y confidencial.

Etica cristiana, Consejerfa Pastoral,
Ministerio Juvenil, Relaciones
familiares, Estilo de Vida Saludable.

Tiene la preparacién necesaria para
orientar ante los dilemas de la vida a partir
del andlisis del texto de la palabra de Dios y
su aplicacion a la vida contemporanea.

Capacitacion

9

Capacita a la igiesia en todas las dreas de
su funcionamiento y desarrollo por medio
de la ensefianza y la predicacién con una
paciencia amorosa y corrigiendo
misericordiosamente.

Homilética | y Il, Hermenéutica
Biblica.

10

Tiene la preparacién académica y préctica
para elaborary predicar un sermén con
efectividad que muestra un interés genuino
en el crecimiento espiritual de sus
miembros. A

Filosofia de la Educacién. 2 Electivas
del drea de Educacién.

11

Promueve la educacién cristiana mostrando
un interés genuino en el desarrollo
intelectual y espiritual de los nifios y
jovenes.

Principios de Adoracién. 2 Electivas
en la Escuela de Musica

12

Orientaala igl\esia en cuanto a la filosofia
cristiana de la musica, otras artesy las
diversas exp\résiones culturales cuidando de
que las mismas estén enmarcadas dentro
de los principios de la Palabra de Dios.

Principios de Adoracién.

13

Organiza y dirige un culto de adoracién en
armonia con los principios de la Palabra de
Dios.

Etica cristiana, Administracién de
Iglesias | y II, Formacidn Pastoral.

14

Fomenta en los miembros la unidad y apoyo
a la organizatién. mundial de la iglesiay a
Sus programas e iniciativas con un sentido
de lealtad. ™.

~

Homilética I y I, 2 materias en la
Facultad de Educacién.

15

Ensefia la Palabra de Dios utilizando
lenguajes apropiados para los diferentes
sectores sociales.

Administracién de Iglesias 1 y I

16

Capacita a los dirigentes de los diversos
departamengos de la iglesia para el
desempefio de sus funciones mostrando un
interés en el\desarrollo de su liderazgo.

Administracién

17

Dirigel a la iglesia a través de un proceso de
planificacién estratégica, implementacién
y evaluacion para el cumplimiento de la
misién con un compromiso serio y
fidelidad absoluta.

Administracion de Iglesias 1y Il. 2
Materias Electivas en la Facultad de
Ciencias Administrativas

18

Elabora un plan de accién equilibrado para
la iglesia local-acorde con la misién cristiana
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administracién.

Administracion de Iglesias 1 y I, 19 Conduce las diversas juntas de la iglesia
Materias Electivas en la Facultad de basado en sus reglamentos con un espiritu
Ciencias Administrativas de lealtad.

Administracion de Iglesias 1 y I, 20 Promueve y administra los recursos

Mayordomia Cristiana. financieros de la iglesia con
responsabilidad, siguiendo las précticas
aceptadas por la iglesia.

Administracion de Iglesias I y Il 21 Atiende asuntos legales bésicos de la
iglesia, mostrando interés en la proteccién y
funcionamiento de sus propiedades.

Administracion de Iglesias 1 y Il 22 Promueve el desarrollo de la infraestructura
fisica de la iglesia y sus instituciones.

Competencias Misionales
23 Motiva, capacita, organiza y conduce a la
Principal iglesia en el cumplimiento de su misién
acorde con las leyes de la motivacion y los
principios de organizacidn, ejerciendo un
liderazgo misionero sobre la iglesia.

Principios de Evangelismo. 24 Conduce con conviccién a una persona en el
descubrimiento de nuevas ensefianzas para
su desarrollo espiritual.

Misiologia, Principios de 25 Guia el desarrollo de la misién en nuevos

Multiplicacion de Iglesias. territorios con espiritu emprendedor.

Comunicacidn Escrita. 26 Usa las publicaciones producidas para la
evangelizacién valorando el mensaje que
contienen y apoyando a quienes las
distribuyen.

Consejeria Pastoral. 27 Orienta el trabajar a favor de la comunidad
a partir de una comprensién de sus
problemas sociolégicos desde la perspectiva

b de la Palabra de Dios.

Medios Masivos de comunicacién 28 Utiliza los medios masivos de comunicacién

evangelistica, 2 Electivas en la en la predicacién del evangelio

Facultad de Artes y Comunicacion. 2 reconociendo el impacto y la cobertura

Electivas de Ingenieria y Tecnologia. amplia de los mismos.

Misiologia. 29 Motiva, educa y moviliza a la iglesia hacia el

cumplimiento de la mision a partir de una
aceptacion responsable de los dones
espirituales de cada miembro.
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LICENCIATURA EN TEOLOGIA

Perfil de egreso

El profesional que haya concluido satisfactoriamente los requisitos para obtener el titulo de Licenciatura en
Teologia demostrara las siguientes competencias:

Emprender iniciativas para vivir y difundir una cosmovision de acuerdo con la perspectiva biblica.
o Proyectar una vida profesional, personal y familiar en el marco dé un compromiso moral y
misional.
o Organizar y planificar sus recursos personales (tiempo, finanzas, habilidades, salud) en el marco
de la administracion responsable.
o Tomar iniciativas para la preservacion del medio ambiente y la sustentabilidad.
o Tomar iniciativas que promuevan el servicio abnegado.
Desarrollar la capacidad creativa para analizar los procesos y las formas en que se realizan las tareas y
crear escenarios mas eficientes y efectivos.
o Apreciar la belleza en las manifestaciones artisticas y culturales en el marco de la cosmovision
biblica.
Desarrollar proyectos de investigacion para resolver los problemas relacionados con su desarrollo
profesional.
o ldentificar, plantear y resolver problemas.
o Ejercer pensamiento critico: abstraccién, aplicacion, analisis, sintesis.
o Comunicarse en forma oral y escrita en espafiol.
o Comunicacién en un segundo idioma. '
Concretar su vision profesional por emprendimientos de proyectos que se desprendan de una vision
profesional y que respondan a criterios de calidad reconocida. .
o Identificar, plantear y resolver problemas. s
Ejercer pensamiento critico: abstraccién, aplicacion, analisis, sintesis.
Identificar y atender las necesidades de los demés. *
Mantener buenas relaciones interpersonales.
Realizar trabajo en equipo en un contexto de apertura a las opiniones de los demas, pero
manteniendo sus convicciones personales. ;
o Actualizarse permanentemente. .
o Comunicarse en forma oral y escrita en espafiol.
o Comunicacion en un segundo idioma. s
Mantener comunicacion y relaciones positivas en la diversidad internacional.
o Valorary respetar la diversidad y multiculturalidad.
- o Comunicarse correctamente en un segundo idioma.
Interpretar en forma responsable el texto biblico a partir del dominio de las herramientas linguisticas e
historicas.
Desarrollar un liderazgo en el estilo de vida en armonia con las convicciones que resultan del texto
biblico. -
Predicar y ensefiar la Palabra de Dios a partir de una metodologia que contribuya a enriquecer la vida
espiritual de la iglesia.
Instruir a los miembros de la iglesia en las doctrinas biblicas para que sean capaces de establecer un
dialogo inteligente con personas de otras confesiones religiosas, que le lleve a evaluar criticamente sus
creencias'y las propias.
Ministrar de manera empdtica, ética y confidencial a los miembros de la comunidad en las diversas
problematicas que afrontan.
Capacitar y administrar a la iglesia en todas las areas de su funcionamiento y desarrollo para la
evangelizacion con una vision mundial, al mismo tiempo que con responsabilidad local.

0o 0 0 O

A EN TEOLOGIA MODELO 2010/Uti
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UNIVERSIDAD DE MONTEMORELOS

LICENCIATURA EN TEOLOGIA

PLAN DE ESTUDIOS 2016

PRIMER SEMESTRE ;
CLAVE MATERIA SERIACION HTS | HPS | THS | CRS
MINI153 Introduccién a la Evangelizacion ; 2 0 2 4
HIST143 Arqueologia del antiguo cercano oriente 2 0 2 4
HIST144 Historia antigua 2 0 2 4
NUTE103 | Canon biblico 2 0 2 4
MINI154 Formacién del caracter 3 0 3 6
FOGE163 | Taller de ensefianza 0 3 3 3
FOGE164 | Comunicacion oral y escrita 3 0 3 6
FGEV133 | Estilo de vida saludable 2 4] 2 4
FGAF133 | Aptitud fisica: Atencién a la salud 0 1 1 d
FGAC133 | Apreciacion cultural: Arte 0 1 1 1
EIAE133 Educacién para el servicio: Agricultura y ecologia 0 3 3 3
Total 16 8 24 40
SEGUNDO SEMESTRE
CLAVE |MATERA.  ~ | .SERIACION | HTS | HPS [ THS | CRS
“ MINI155 Principios de administracién ) 2 0 2 4
P MINI156 Taller de evangelizacion - 2 0 S 4
IDBI100 Griego | 3 0 3 6
NUTE104 | Andlisis de los sindpticos X i3 0 3 6
ANTE105 Pentateuco 2 0 2 4
TEOL133 | Teologia fundamental 3 0 3 6
FDII194 Introduccién a la investigacion 2 0 2 4
FGAF134 | Aptitud fisica: Salud fisica 0 1 1 1
FGAC134 | Apreciacién cultural: Misica 0 1 1 1
EIMH134 Educacion para el servicio: Mantenimiento del hogar 0 3 3 3
EIPA134 Portafolio de aprendizaje | 0 1 1 1
: Total 17 6 23 | 40
TERCER SEMESTRE -
CLAVE MATERIA SR s e . | SERIACION HTS | HPS | THS | CRS
MINI253 Liderazgo 2 0 2 4
21| MINI254 Evangelizacién intercultural 2 1 3 5
Al MINI255 Seminario de evangelizacién 3 0 3 6
IDBI211 Griego |l IDBI100 3 0 3 6
ANTE203 | Libros histéricos 2 0 2 4
TEOL233 Cristologia y soteriologia 3 0 3 6
FGRF233 | Relaciones familiares 2 0 2 4
FGAF233 | Aptitud fisica: Educacion fisica 0 1 1 1
FGAC233 | Apreciacion cultural: Pintura 0 1 1 1
EIIN233 Educacion para el servicio: Industria 0 3 3 3
Total 17 6 23 | 40

3
a
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CUARTO SEMESTRE

CLAVE MATERIA J SERIACION HTS | HPS | THS | CRS
MINI256 Evangelizacién y medios 3 0 3 6
IDBI200° Hebreo | ! 2 0 2 4
NUTE203 | Principios de hermenéutica 3 0 3 6
ANTE204 Libros poéticos 3 0 3 6
TEOL235 Pensamiento teologico y vida religiosa 3 0 3 6
FDMI294 Métodos de investigacion 2 1 3 5
MINI283 Préactica de liderazgo 0 1 1 1
FGAF234 | Aptitud fisica: Cuidado del cuerpo 0 1 1 1
FGAC234 | Apreciacion cultural: Obras literarias 0 1 1 1
EIIN234 Educacion para el servicio: Emprendimientos 0 3 3 3
EIPA234 Portafolio de aprendizaje Il EIPA134 0 1 1 1
Total 16 8 24 | 40
QUINTO SEMESTRE
CLAVE = [ MATERIA = S e -] SERIACION " | HTS | HPS | THS .| CRS
MINI353 Organizacion eclesiastica 2 0 2 4
IDBI311 Hebreo Il 1DBI200 2 0 2 4
ANTE303 | Profetas del Antiguo Testamento 3 0 3 6
TEOL333 Pensamiento teoldgico protestante <] 2 0 2 4
TEOL334 | Pensamiento teologico catélico 2 0 2 4
MINI354 Homilética 3 0 3 6
HIST343 Historia del cristianismo temprano y medieval 3 0 3 6
MINI384 Préactica profesional | 0 1 1 1
EGAF333 | Aptitud fisica: Acondicionamiento fisico 0 1 1 1
EGEC333 | Expresion cultural: Produccion artistica 0 1 1 1
EISC333 Servicio comunitario: Vision profesional 0 3 3 3
Total \ 17 6 23 | 40
SEXTO SEMESTRE <
CLAVE ~ | MATERIA = i i [ SERIACION. [ HTS |iHPS | THS | CRS
MINI356 Legislacion eclesiastica 2 1 3 5
IDBI312 Herramientas para el uso de los idiomas antiguos IDBI211 3 0 3 6
IDBI311
ANTE304 | Literatura apocaliptica del Antiguo Testamento 2 0 2 4
MINI357 Taller de homilética 3 0 3 6
HIST344 Historia del cristianismo postmedieval 3 0 3 6
MINI358 Ministerio de salud 3 0 3 6
MINI385 Practica profesional Il MINI384 0 1 1 1
FGAF334 | Aptitud fisica: Rendimiento fisico ‘ ~] 0 1 1 1
FGEC334 | Expresion cultural: Disefios y formas 0 1 1 1
EISC334 Servicio comunitario: Ejecucion de proyectos 0 3 3 3
EIPA334 Portafolio de aprendizaje Il EIPA234 0 1 1 1
‘ Total 16 8 24 | 40
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SEPTIMO SEMESTRE

CLAVE MATERIA SERIACION [ HTS [ HPS | THS | CRS
MINI450 Administracién eclesiastica 3 0 3 6
MINI453 Dilemas éticos contemporaneos 2 0 2 4
NUTE403 Literatura apocaliptica del Nuevo Testamento 3 0 3 6
NUTE404 | Estudio de escritos paulinos 3 0 3 6
TEOL433 | Ciencia y religion 2 0 2 4
HIST443 Historia eclesiastica 2 0 2 4
MINI454 Publicaciones y evangelizacion 2 0 2 4
EITI499 Trabajo de investigacion 0 6. 6 6 "
Total 17 6 23 | 40
OCTAVO SEMESTRE
CLAVE MATERIA SERIACION [ HTS [ HPS [ THS | CRS
MINI456 Andlisis de documentos eclesiasticos 3 0 3 6
NUTE405 | Hechos y cartas generales 2 0 2 4
MINI455 Técnicas de consejeria 3 0 3 6
TEOL434 Topicos contemporaneos en teologia 3 0 3 6
MINI457 Andlisis de la liturgia 3 0 3 6
HIST444 Escritos de Elena G. de White 2 1 3 5
MINI458 Sistema de educacion confesional 3 0 3 6
MINI486 Practica profesional IlI MINI385 0 1 1 1
Total 19 2 21 40

Servicio. social: El alumno cubrira un total de 500 horas en el cumplimiento de su servicio social.

GLOSARIO ACADEMICO

MODALIDAD Escolarizada

HTS (HORAS TEORICAS SEMANALES) r~ 135
HPS (HORAS PRACTICAS SEMANALES) neE 50
THS (TOTAL DE HORAS SEMANALES) 185
CRS (CREDITOS) 320
TOTAL DE MATERIAS 81
TOTAL DE CICLOS ESCOLARES 8
TOTAL DE SEMANAS POR CICLO ESCOLAR 16
SERVICIO SOCIAL 500 horas
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UNIVERSIDADE ADVENTISTA MONTE MORELLOS
FACULDADE ADVENTISTA DE TEOLOGIA - ANGOLA
LICENCIATURA EM TEOLOGIA
PROGRAMA DO CURSO
EVANGELISMO E MEIOS

DOCENTE: ALBERTO JORGE 112 SEMESTRE. SETEMBRO —

DEZEMBRO 2012
MINI 256

REDIT!
FACULDADE ADVENTISTA DE TEOLOGIA oc 05

EXTENSAO DE MONTE MORELOS ANGOLA

I.  OBJETIVOS DO CURSO:

1.1 Capacitar o estudante para preparar e dirigir campanhas de evangelismo
publico, de modo que possa levar o evangelismo a lugares novos e a grandes
cidades.

II.  INDICE DO CURSO
UNIDADE I - Introdugéo

2.1.1 O que é o evangelismo publico?

2.1.2 Os desafios no evangelismo publico, Desculpas e Mitos.
2.1.3 Breve Historial do Evangelismo publico.

2.1.4 O proposito do Evangelismo publico.

UNIDADE II- A preparacdo para o Evangelismo em Cidades Médias e Grandes

2.2.1 Os Desafios das Grandes Cidades.

2.2.2 A Preparacdo da Igreja para o Evangelismo.

2.2.3 A Organizacdo da Igreja para o Evangelismo publico.
2.2.4 O Trabalho do Evangelista
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UNIDADE IlI- Planeamento e Organizacdo do Evangelismo Publico em
Cidades Médias e Grandes

231
2.3.2
2.3.3
2.34
2.3.5
2.3.6

O Lugar.

O Tema.

O Evangelista.

A Publicidade.

O Pressuposto.

As comissoes de trabalhos

UNIDADE IV- A realizacdo do Evangelismo Publico

24.1
24.2
24.3
244
245
2.4.6
24.7

A pregacdo Evangelistica.
Meios visuais

A Literatura Evangelistica.
A Mudsica no Evangelismo.
A Visitacdo evangelistica.
A Tomada de Decisoes.

O Baptismo

UNIDADE V- Outras Formas de Evangelismo Publico

251
2.5.2
2.5.3
254

Evangelismo através de Seminarios.
Evangelismo através da Saude.
Evangelismo através da Familia.
Alcancgando as Classes Altas.

UNIDADE VI- Actitudes Posteriores no Evangelismo Publico

26.1
2.6.2
2.6.3

A Consolidacdo de Novos Crentes.
A Integracdo do Evangelismo de Novos Crentes.
A Formacéo de Novas Congregacdes.

PROCEDIMENTOS DO CORSO

3.1

3.2
3.3
3.4
3.5

3.6

Trés aulas por semana ( 50 mim cada). Doze semanas lectivas por
semestre.

Exposicao e discussao da matéria relevante de cada topico.

Apresentacdo em PowerPoint quando necessario

Leitura e estudo pessoal a partir de notas secionadas.

Leituras Selecionadas dos Livros do Espirito de Profecia, Ellen G. White e
outros.

Leituras e Pesquisas da matéria relevante, na internet (sites selecionados e
outros).

REQUERIMENTOS DO CURSO
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4.1

4.2
4.3
4.4
4.5

4.6

Necessidades de Assistir regularmente as aulas, ndo somar mais de duas
faltas. Ser pontual, disciplinado honesto e participante nas aulas.

Tarefas e leituras

Realizacao de 2 projectos evangelisticos.( data a combinar)

Elaboracdo de um projeto evangelistico (15/11/2012).

Leitura e relatorio do Livro de Ellen, G. White. Capitulos; V, VI, VII,
VI, IX e X relatorio 4 paginas,ou do livro de pequenos grupos de
Santana data limite de entrega 25/10/2012

Exames: Parcelar e Final.

ESCALA DE CLASSIFICAO E OUTROS CRITERIOS

5.1
5.2
5.3
5.4
5.5
5.6
5.7

A Escala de Classificacao vai de 0-100%.
Aspectos formativos: pontualidade, participacdo, actitude, respeito- 5%.

Relatorio de Leitura. ..........ooeiieiiiiiiii e 10%
Realizacdo de dois projetos evangelisticos...........coveieiiiiininnn... 40%
Elaboracao de 1 projecto Evangelistico.............ccooiviiiiiiiiinnn... 15%
Prova Parcelar......... .o 15%
Prova Final..... ... 15%

BIBLIOGRAFIA TOTAL

6.1

4.2

4.3

4.4

4.5

4.6

4.7

4.8

4.9

Burrill, Russeell. Reaping the Harvest: A Step-by-step Guide to Public
Evangelism. Fallbrook, CA: Hart Books, 2007.

Flowers, Ron y Karen Flowers. Family Evangelism. Silver Sping, MD:
Departameno de Vida Familiar de la Asociacion General de los
Adventistas del Séptimo Dia, 2003.
Burd, David. Manual de evangelizacion para el siglo XXI. Barcelona:
CLUE, 1999.
Coleman, Robert E. Plan supremo de evangelizacion. El paso, TX: Casa
Bautista de Publicaciones, 1997.
Kennedy, D. James. Evangelism Explosion. Wheaton, Illinois: Tyndale
House Publihers, 1996.
Mariscal, Moisés. Abriendo caminos a la evangelizacion. Barcelona:
CLIE, 1996.
Reeves, Daniel y Ronald Jonson. Avanzando: Estrategias modernas para
el crecimiento de la iglesia. Barcelona: CLIE, 1988.
Reid, Alvin. Introduction to Evangelism. Nashville, Tennessee: Broadman
& Holman Publishers, 1998.
Sepulveda, Ciro. jProclamalo! Pomona, CA: Biblos Press, 1989.

4.10 Vila, Samuel. Manual préactico de evangelismo. Barcelona: CLIE, 1987.
4.11 Watson, David. Creo en la evangelizacion. Editorial Caribe, 1978.Wagner,

C. Meter. Su iglesia puede crecer. Barcelona: CLIE, 1960.

4.12 White, Elena G. de. El evangelismo, Buenos Aires: ACES, 1978.
4.13 White, Elena G. de. Servicio Cristiano. Miami: APIA, 1992.
4.14 Wilkins, Scott G. Reach: A Team Approach to Evangelism and

Assimilation. Grand Rapids, Michigan: 2005
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4.15 Youngberg, John, y otros. jSi! Salud integral. Montemorelos, N. L.:
Publicaciones Universidad de Montemorelos, 2006.
4.16 Public Evangelism, compilagéo. Por/Mzonzima Owala

PROGRAMA DO CURSO
EVANGELISMO INTERCULTURAL

DOCENTE: ALBERTO JORGE 1° SEMESTRE. MAR — JUN/2011
MINI 254 HTS 2
FACULDADE ADVENTISTA DE TEOLOGIA HPS -1

THS -3
EXTENSAO DE MONTEMORELOS CRS_ 5
ANGOLA

|. DESCRICAO DO CURSO:

1.1 — Aprender as bases biblicas da Missdo Adventista.

1.2 — Mostrar o desenvolvimento histérico da Missdo Adventista ao longo dos
tempos.

1.3 — Mostrar a Misséo Adventista nos dias de hoje.

Il. OBJECTIVOS:

Os objectivos gerais da disciplina sdo estudar os fundamentos biblicos da

Missdo Adventista e o desenvolvimento da Missdo da Igreja a nivel mundial.

2.1 — Conhecer o0 marco de referéncia biblica da Missao da Igreja Adventista.

2.2 — Ganhar habilidades em dominar os temas biblicos e fundamentais na
missao e identificar as distintas etapas do desenvolvimento da Missao
Adventista, e conhecer seus Pioneiros.

2.3 — Conhecer as condigdes actuais da Misséo Adventista e as principais
barreiras.

l1l. INDICE DO CURSO.

UNIDADE - I.
BASES BIBLICAS DA MISSAO ADVENTISTA.
1 — Deus, a Misséo e a Biblia.
2 — Raizes biblicas da Missao.
3 — Temas biblicos e fundamentais na Miss&o.
4 — As diferentes areas do estudo teoldgico e suas implica¢fes na missao:
soberania de Deus, Antropologia, Soteriologia.
5 — Fundamentos e motivacdo do Movimento Adventista: Missdo Profética e
Identidade.

6 — A Missdo Adventista no mundo contemporaneo.
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7 — O desafio da preservacdo da Visdo Adventista.
8 — Os Adventistas Ellen G. White e outras Religides.

UNIDADE - II.
DESENVOLVIMENTO HISTORICO DA MISSAO ADVENTISTA.
1 — Antecedentes histdricos da Missdo Adventista.
2 — Etapas de desenvolvimento da Missdo Adventista, factores, principais
lugares e areas geograficas.
3 — Histdria e contribuicdo de destacados Lideres missionarios.
4 — Factores de expansao missionaria.

UNIDADE - III.

A MISSAO ADVENTISTA HOJE.
1 — Estatistica, crescimento da Igreja e polos financeiros.
2 — Estado e progresso da Missdo Mundial.
3 — Estratégias e Programas.

UNIDADE - IV. “CASO ESPECIAL” .
DESENVOLVIMENTO HISTORICO DA MISSAO ADVENTISTA EM
ANGOLA.

IV. PROCEDIMENTO DO CURSO.

4.1 —Uma (1) aula por semana de 50 minutos. Dezassete (17) semanas lectivas
por semestre.

4.2 — Exposicao e discussdo da matéria relevante de cada topico.

4.3 — Apresentacdo em PowerPoint quando necessario.

4.4 — Leitura e estudo pessoal a partir de notas seleccionadas.

4.5 — Leituras seleccionadas dos livros de Espirito de Profecia, Ellen G. White
e outros.

4.6 — Leituras e pesquisas da mateéria relevante, na Internet (sites seleccionados
e outros).

V. REQUERIMENTOS DO CURSO.

5.1 — Necessidade de assistir regularmente as aulas. N&o somar mais de duas
(2) faltas. Ser pontual, disciplinado, honesto e participar nas aulas.
5.2 — Tarefas e Leituras.

5.2.1 — Um projecto de Portefélio missiologico, que devera incluir: mapa
conceptual do marco biblico das missdes; um glossério; estratégias e
métodos da missdo; uma colecgdo de bibliografia de Pioneiros
Adventistas que contribuiram para o desenvolvimento da Missé&o
Adventista; uma coleccao de documentos e artigos da Misséo.

5.2.2 — Leitura e relatério do livro Evangelismo, Ellen G. White — Capitulos
Xl e XII. (2 pags. Data limite de entrega 16 de Maio de 2011).

5.2.3 — Leitura e relatério do livro Pregoeiros da Verdade Presente,
Alexandre Justino. — Ler as pags. 11-27, 83-296. (3 pags. Data limite
de entrega 14 de Junho de 2011).
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5.2.4 — Leitura e relatério de algumas matérias a sua escolha nos enlaces
electronicos: www.advestist.org/world church/facts and figures &
www.advestistvolunteers.org/ (2 pags. Data limite de entrega 23 de
Maio de 2011).

5.2.5 — Provas parcelares e Exame Final.

VI. ESCALA DE CI_NASSIFICA(;AO E OUTROS CRITERIOS DE
CLASSIFICACAO.

6.1 — A escala classificativa vai de 0% — 100%.

6.2 — Aspecto formativo: pontualidade, participacéo, atitudes e respeito — 5%.
6.3 — Informacéo de leituras: — 15%.

6.4 — Portofdlio: — 20%.

6.5 — Prova parcelar: — 20%.

6.6 — Exame Final — 40%.

6.7 — A classificacdo minima para aprovar é de 70%.

VII. BIBLIOGRAFIA BASICA:

1 — Cho David. Espirito Santo, meu companheiro, 72 Edicdo S&o Paulo,
Editora Vida 1997.

2 — Justino, Alexandre. Pregoeiros da verdade presente, 12 Edicdo Portugal,
Relgrafica 2007.

3 — Martin Carlos. Testemunho: Virar o mundo ao avesso, Publicadora
atlantico, Portugal 2000.

4 — Ratsara, Paul. Pescadores de homens, Hort Research Center, América
20009.

5 — Santana, Heron. Pequenos grupos — pratica e teoria, CPB.

6 — Ellen G. White. Obreiros Evangélicos, 5% Edi¢cdo, Sdo Paulo CPB 1993.

7 — Ellen G. White. O Colportor Evangelistico, 12 Edi¢cdo, Sdo Paulo CPB
1997.

8 — Ellen G. White. Servico Cristdo, 62 Edicdo, Sdo Paulo CPB 1981, pags. 7-
64; 178-266.

9 — Ellen G. White. Testemunhos Seletos. Volume | e 111, 12 Edi¢do, Sdo Paulo
CPB 2000, pags.154 -168.

10 — Ellen G. White. Evangelizacéo, 2% Edicdo, Sdo Paulo CPB, 1978.

11 — Biblia do Obreiro — Revisada e actualizada, Sociedade Biblica
Brasileira, 1994,

12 — (1) www.gcsecretariat.org/ (2) www.advestistvolunteers.org/ (3)

www.joshuaproject.net/ (4) www.gospelministry.org (5)
www.adventistyearbook.org
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PROGRAMA DO CURSO
INTRODUGCAO AO EVANGELISMO

DOCENTE: ALBERTO JORGE 1° SEMESTRE. MAR —JUN/2011
HTS -2
MINI 153 HPS — 0
FACULDADE ADVENTISTA DE TEOLOGIA TRS -2
CRS-4
EXTENSAO DE MONTEMORELOS ANGOLA HORAS TOTAIS - 34

|. DESCRICAO DO CURSO:

1.1 — Aprender os Fundamentos biblicos do evangelismo, realcar que
testemunhar é uma obrigacdo de todos o0s cristaos.

1.2 — Mostrar que o evangelismo € uma arte que exige sabedoria.

1.3 — Mostrar gque existe muitas maneiras ou meios de evangelizacdo e destacar
0 evangelismo pessoal.

1.4 — Reforcar a ideia que a cooperacdo com o poder divino é essencial para o
cumprimento da comissdo evangelistica.

Il. OBJECTIVOS:

2.1 — O proposito deste curso € incutir o conhecimento da ciéncia da
evangelizacdo aos estudantes, por formas a serem evangelistas eficientes
e bons professores do evangelismo nas futuras Igrejas.
2.2 — Que o estudante conheca e saiba aplicar os principios e técnicas do
evangelismo pessoal, dominando principalmente a técnica de preparacdo
e conducdo de estudos biblicos
l1I. INDICE DO CURSO.

INTRODUCAO.
1 — Definicdo de termos.
2 — Razbes biblicas para o Evangelismo.
3 — Evangelismo: Arte que exige sabedoria.
3.1 — Preparacdo pessoal.
3.2 — Companheirismo do Espirito Santo.
3.3 — A Ciéncia da Evangelizacéo.
3.3.1 — O Objectivo de Evangelismo.
3.3.2 — A quem evangelizar.
3.3.3— Meio de Evangelismo.
3.3.3.1 — Evangelismo pessoal.
3.3.3.2 — Evangelismo por Equipa.
3.3.3.3 — Evangelismo Publico.
3.3.3.4 — Evangelizagéo por meio da Escalo Sabatina.

3.3.3.5 — Evangelismo no Culto.
3.3.3.6 — Evangelismo por meio de pequenos grupos
3.3.3.7 — Testemunhamos de Cristo pela liberalidade.
3.3.4 — Onde e quando evangelizar.
3.3.5 — Como conseguir recursos financeiros e outros.
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3.4 — O resultado do testemunho.
3.4.1 — Como formar e conservar novos membros.
3.4.2 — Programa Especial na Divisdo Africa Austral e Oceano indico:
Classe de Pescadores de almas.

Il PARTE
EVANGELISMO PESSOAL

1 — Evangelismo Pessoal e a sua urgéncia.
1.1 — Definicao.
1.2 — Base biblica de evangelismo pessoal.
1.2.1 — Modelo de Jesus
1.2.2 — Modelo dos Apdstolos.
1.3 — A urgente necessidade actual de evangelizacdo pessoal.
1.3.1 — Raz0es Teologicas.
1.3.2 — Raz0es étnicas.
1.3.3 — Raz0es préticas.
2 — Ferramentas e Métodos do Evangelismo Pessoal.
2.1 — Ferramentas.
2.2 — Métodos.
3 — Principios de Evangelizacdo pessoal derivando do sentido comum.
3.1 — Saber escutar.
3.2 — Evitar discussoes.
3.3 — Eliminar atitudes julgadoras.
3.4 — Empenhar a Biblia sabiamente.
3.5 — Evitar a manipulacdo.
3.6 — Conservar a boa disposicao.
3.7 — Cuidar o aspecto pessoal.
4 — Concluséo.

IV. PROCEDIMENTOS DO CURSO.

4.1 — Duas aulas por semana — 50 minutos cada. Dezassete (17) semanas
lectivas por semestre.

4.2 — Exposicao e discussdo da matéria relevante de cada topico.

4.3 — Apresentacdo em PowerPoint, quando necessario.

4.4 — Leitura e estudo pessoal a partir de notas seleccionadas.

4.5 — Leituras seleccionadas nos livros de Espirito de profecia, Ellen G White e
outros.

4.6 — Leituras e pesquisas pessoais na matéria relevante, na internet (sites
seleccionados e outros).

V. REQUERIMENTOS DO CURSO.

5.1 — Necessidade de assistir regularmente as aulas. Ndo somar mais de trés (3)
faltas. Ser pontual, disciplinado, honesto e participar nas aulas.
5.2 — Tarefas e Leituras.
5.2.1 — Realizar dez (10) estudos biblicos e trazer pelo menos duas visitas
no dia “D”.
5.2.2 — Apresentar trés (3) relatorios de leitura.
5.2.2.1 — Ellen G. White — Evangelismo, capitulos | e XI1I-XVIII, pag.
429-623. (4 pags. Data limite de entrega 26 de Abril de 2011).
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5.2.2.2 — Ellen G. White — Servico Cristdo — Do Espirito a recompensa,
pag. 250-275. (1 pag. Data limite de entrega 27 de Maio de
2011).
5.2.2.3 — Enlace electronico. (1 pag. para cada site. Data limite 14 de
Junho de 2011).
a) — www.losnavegantes.net/semevanhome.htm
b) — www.amigoval.com/Juan/Juan4-1-26.htm

VI. CHMADAS ESCRITA E EXAME:

6.1 — Duas chamadas escritas que podem ser realizadas sem prévio aviso. Uma
antes da prova parcelar e outra depois.

6.2 — Prova parcelar (12 Semana de Maio).

6.3 — Exame final (Ultima semana de Junho).

VII. ESCALA DE CI:ASSIFICAQAO E OUTROS CRITERIOS DE
CLASSIFICACAO.

7.1 — A escala vai de 0% — 100%.

7.2 — Participacdo: assiduidade, pontualidade, contribui¢do e bom
comportamento — 5%.

7.3 — Relatorio de leituras: — 15%.

7.4 — Realizacdo de visitacdo ou estudo biblico: — 20%.

7.5 — Chamada escrita: — 10%.

7.6 — Prova parcelar: — 20%.

7.7 — Exame Final — 30%.

7.8 — A classificacdo minima para aprovar € de 70%.

VIII. BIBLIOGRAFIA E OUTROS RECURSOS:

1. Cho David. Espirito Santo, meu companheiro, 72 Edi¢do Sdo Paulo, Editora
Vida 1997.

2. Justino, Alexandre. Pregoeiros da verdade presente, 1# Edi¢do Portugal,
Relgrafica 2007.

3. Martin Carlos. Testemunho: Virar o mundo ao avesso, Publicadora
atlantico, Portugal 2000.

4. Ratsara, Paul. Pescadores de homens, Hort Research Center, América

20009.

. Santana, Heron. Pequenos grupos — pratica e teoria, CPB.

. Ellen G. White. Obreiros Evangélicos, 52 Edi¢do, Sdo Paulo CPB 1993.

. Ellen G. White. O Colportor Evangelistico, 1? Edicdo Sao Paulo CPB 1997.

. Ellen G. White. Servigo Cristéo, 62 Edicdo, Sdo Paulo CPB 1981, pag. 7-64;

178-266.

9. Ellen G. White. Testemunhos Seletos. VVol.l e 111, 1° Edicdo, sdo Paulo CPB
2000, pags.154 -168.

10. Ellen G. White. Evangelizagéo, 2° Edigao, Sdo Paulo CPB, 1978.

11. Biblia do Obreiro — Revisada e actualizada, Sociedade Biblica Brasileira,
1994,

12. www.losnavegantes.net/semevanhome.htm &
www.amigoval.com/Juan/Juan4-1-26.htm

o N O U1
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APPENDIX B

LETTERS

Private Bag Mbagathi, 00503
Nairobi — Kenya

16 May 2013

The President
North East Angolan Union
South Western Angolan Union

Bcc: Dean of SAH
Dear Sir,

Ref: Permission to conduct a research “Proposal for Including Islamic Studies
as Part of the Curriculum at the Adventist Seminary of Huambo, Angola”.

| am a student at Adventist University of Africa undertaking MA Missiology Program. As
indicated above, | hereby wish to request kindly and your blessing to conduct a research in
Seminéario Adventista do Huambo.

The aim of this research is include Islamic course which would enable pastors graduating
from the Seminary to work with Muslims.
It is my hope that this request will be considered.

Yours faithfully.
Juvenal Gomes V. Xirimbimbi.
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Re: request

Para ver mensagens relacionadas com esta, deve agrupar mensagens por conversacao.

Passmore Hachalinga (phachalinga@yahoo.com)
Adicionar aos contactos
18-05-2013

Para: juvenal xirimbimbi

Cc: manuelpacheco42@gmail.com

Passmore Hachalinga (phachalinga@yahoo.com) Moveu esta mensagem para a
sua localizacdo atual.

Enviada:sabado, 18 de Maio de 2013 17:18:29

Para:  juvenal xirimbimbi (juvenal xirimbimbi2@hotmail.com)

Cc manuelpacheco42@gmail.com (manuelpacheco42@gmail.com)

Dear Pastor Xirimbimbi,

Your request is received with a warm welcome. We definitely can benefit a lot to have
Islamic Studies incorporated among the courses offered to pastoral students in Huambo.
| am sure the research project can open our eyes to great possibilities and opportunities
that we may not be aware of right now. So our have my permission, and I guess my
colleague Pastor Pacheco will welcome your research project. We have to mention
however that the final action of incorporating that program will need to be discussed
and approved by Montemoleros University under the current affiliation arrangement.
The SID board of Education will also have to accept the inclusion of the course. These
should however not hinder your research project to go ahead. May God bless you as you
proceed. Good night.

De:

Passmore Hachalinga DTh, DMin.

President & Ministerial Secretary

North-Eastern Angola Union Mission of the Seventh-day Adventist Church
P.O. Box 10571

CS4 Via S15, Bairro - Talatona; Municipio de Belas

Luanda, Angola.

Cell: +244937999085

Emails: phachalinga@yahoo.com,; hachalingap@unadventista.org
Website: www.unadventista.org

From: juvenal xirimbimbi <juvenal.xirimbimbi2@hotmail.com>
To: "phachalinga@yahoo.com” <phachalinga@yahoo.com>
Sent: Thursday, May 16, 2013 10:07 PM

Subject: request
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Appendix 1

Re: request

Manuel Pacheco
18-05-2013

Para: Passmore Hachalinga, juvenal.xirimbimbi2@hotmail.com

Manuel Pacheco
manuelpacheco42@gmail.com

Manuel Pacheco (manuelpacheco42@gmail.com) Este remetente esta na lista de
contactos.

Enviada:sabado, 18 de Maio de 2013 17:57:37

Passmore Hachalinga (phachalinga@yahoo.com);
juvenal.xirimbimbi2@hotmail.com (juvenal xirimbimbi2@hotmail.com)

Dear Pastor Hachalinga,

De:

Para

Congratulariam for the REPORT. With God every thing will go well for His Glory.

With regard to Pastor Xirimbimbi project you said well. It is most welcome because
Muslems are already in Angola. In fact as you well said Montemorelos needs to,embrace
the program. We as leaders need to backup him.

With best Regards,

Pacheco
Sent from my iPad

On 18/05/2013, at 19:18, Passmore Hachalinga <phachalinga@yahoo.com> wrote:

Dear Pastor Xirimbimbi,

Your request is received with a warm welcome. We definitely can benefit a lot to have
Islamic Studies incorporated among the courses offered to pastoral students in Huambo.
| am sure the research project can open our eyes to great possibilities and opportunities
that we may not be aware of right now. So our have my permission, and I guess my
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Juvenal Xirimbimbi< xirimbimbij@aua.ac.ke>

Solicitagéo
5 messages

Juvenal Xirimbimbi < xirimbimbij@aua.ac.ke> Wed, Mar 5, 2014 at 10:02 AM
To: sithembile.hachalinga@gmail.com

Ao
Comité Administrativo da UNA

Luanda

Bencéo e Paz estejam sobre vés.

Prezados, afim de completar os requisitos atinentes ao meu projecto do fim do curso na
Universidade Adventista Africana (AUA) vimos até vos solicitar a autorizagéo do acesso e
c6pia do relatorio estatistico da UNA referente ao ano 2013 e 2012 a partir do secretario
Executivo.

Sem mais, vos agracedecemos antecipamente.

Maranatha!

Luanda aos, 5 de Marco de 2014.
Juvenal Gomes V. Xirimbimbi

Sithembile Hachalinga < sithembile.hachalinga@gmail.com> Wed, Mar 5, 2014 at 10:17 AM
To: Juvenal Xirimbimbi <xirimbimbij@aua.ac.ke>

Dear Pastor Xirimbimbi
I acknowledge with thanks receipt of your email.
I'll revert to you with ADCOM's response after the meeting tomorrow.

Blessings

2014-03-05 10:02 GMT+01:00 Juvenal Xirimbimbi <xirimbimbij@aua.ac.ke>:

[Quoted text hidden]

Juvenal Xirimbimbi < xirimbimbij@aua.ac.ke> Wed, Mar 5, 2014 at 11:00 AM
To: Sithembile Hachalinga <sithembile.hachalinga@gmail.com>

ok, Bless and peace be upon you!

2014-03-05 10:17 GMT+01:00 Sithembile Hachalinga <sithembile.hachalinga@ gmail.com>:
[Quoted text hidden]

Sithembile Hachalinga < sithembile.hachalinga@gmail.com>  Tue, Mar 18, 2014 at 9:31 AM
To: Juvenal Xirimbimbi <xirimbimbij@aua.ac.ke>

Please find attached the Statistical Reports for your kind attention.
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Ao
Comité Administrativo da SWAU

Huambo

Bencao e Paz estejam sobre vos.

Prezados, a fim de completar os requisitos atinentes ao meu projecto do fim do curso na
Universidade Adventista Africana (AUA), vimos até vos solicitar a autorizagdo do
acesso e copia do relatorio estatistico da SWAU referente ao ano 2013 e 2012 a partir do
secretario Executivo.

Sem mais, vos agradecemos antecipamente.

Maranatha!

Luanda aos, 5 de Margo de 2014.
Juvenal Gomes V. Xirimbimbi
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Dear Pr. Xirimbimbi,

Ibhave perused through your document and my apologies for the delay.

Any good curriculum that sensitizes pastors should have these three components which
you do have. Thank you for the good effort.

1. The Mission Challenge - you have it in the preamble, but it needs to be addressed
adequately

2. Islam - it takes much of the proposed course, yet your content is good

3. Mission - strategies, approaches, methods, church planting, apologetics, discipleship
and nurture should all come here.

This is my suggestion.

Oscar Osindo

On Dec 29, 2013, at 10:39 PM, Juvenal Xirimbimbi <xirimbimbij@aua.ac.ke> wrote:

Dear professor merry Christmas!

By God Grace we are fine.

Please Professor | need your help to look again in my syllabus proposal to
Adventist Seminary of Huambo, Angola. Is my 4th Chapter.

My greeting to all family and other friends.

Happy New year...

Maranathal!

On Sun, Dec 29, 2013 at 8:15 PM, Juvenal Xirimbimbi <xirimbimbij@aua.ac.ke>
wrote:

Dear professor merry Christmas!

By God Grace we are fine.

Please Professor I need your help to look again in my syllabus proposal to
Adventist Seminary of Huambo, Angola. Is my 4th Chapter.

My greeting to all family and other friends.

Happy New year...

Maranathal!
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Fw: Request (@]

RITIRRTTRIBITRITIZIRIBIB[RAcoes [RTR]  [&]
(212121 &212]Aberto Jorge [2]
[@12123:03

glelelelelele]
@ 12 Para: juvenal xirimbimbi

MMostrar esta mensagem... @
(2]

De: Alberto Jorge (jorgal44@yahoo.com) [ @ 1@ 1& |Este remetente esta na lista de
' contactos. (211 &]

Enviada:quarta-feira, 7 de Maio de 2014 23:03:45

Para:  juvenal xirimbimbi (juvenal.xirimbimbi2@hotmail.com)

SIeIQIRIZIZI2I&I2]@ On Friday, May 17, 2013 5:35 PM, juvenal xirimbimbi
<juvenal xirimbimbi2@hotmail.com> wrote:
Dear Pastor

Happy Sabbath,

Please dear pastor would send to Sir President Manuel Pacheco the same
letter which a sent for you, because his email box it not available and send also
to me his new address? Pease!

God rest!

Juvenal Xirimbimbi

Date: Thu, 16 May 2013 20:43:31 -0700
From: jorgal44@yahoo.com

Subject: Re: Request

To: juvenal.xirimbimbi2@hotmail.com

Hi Ps Juvenal

Just to let you know that we are together in this battle. | believe that our leaders will
formilise the permission of your request. In our side, the permission was given long
time ago. So let's waite. Study hard , let's continue to workand pray and you will make
it.

Have a nice day.
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APPENDIX C

STATISCAL REPORTS
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Tabela A.7 Valores Criticos para Distribuicdes Qui-Quadrado

Tobelos do Apsndice - Jay L Devore 647

63,691

Curva de densidade x2
4
a
v\ 0995 0,99 0975 095 0.90 0,10 005-- 0025 0,01 0,005
1 | 0000 0,000 0,001 0,004 0,016 2,706 3,843 5,025 6637 . 7882
2 | 0010 0,020 0,051 0103 . 0211 4,605 5992 7378 9210 10,597
3 | 0072 0,115 0216 0,352 0,584 6,251 7815 9,348 11344 12,837
4.1 0207 0,297 0484 0,711 1,064 7779 9488 11,143 13277 14,360
5 | 0412 0,554 0,831 1,145 1,610 9236 11,070 12,832 15,085 16,748
6 | 0676 03872 1,237 1,635 2204 10,645 12592 14,440 16,812 18,548
7 | 0989 - 1,239 1,690 2,167 2,833 12,017 14067 16012 18,474 20,276
8 | 134 1,646 2,180 2733 3.490 13,362 15507 17534 20,090 21,954
9 | L735 2,088 2,700 3,325 4,168 14,684 16919 19022 21,665 23,587
10 | 2156 2,558 3247 3,940 4,365 15,987 18307 20483 23,209 25,188
1 | 2,603 3053 3816 4575 5,578 17275 19675 21,920 24,724 26,755
12 | 3074 3571 4404 5226 6304 . 18549 . 21026 23337 26217 . 28300
13 | 3565 4107 5,009 5802. 7,041 19812 . 22362 24735 27,687 29,817
14 .| 4075 4,660 5629 6,571 - 7,790 21064 23685 26119 29,141 31,319
15 | 4,600 5.229 6,262 7.261 8,547 22307 24996 27488 30577 32,799
16 | 5142 5812 6,908 7.962 9312 23542 26296 28845 32,000 34,267
17 | 5697 6,407 7,564 8682 - 10,085 24769 27587 30,190 33408 35,716
18 | 6265 7015 - 8,231 9,390 10,865 25989 28869 31,526 34,805 37,156
19 | 6843 7,632 8,906 10,117 11,651 27203 30,143 32852 36,190 38,580
20 | 7434 8260 - 9591 10,851 12,443 28412 31410 34170 37,566 39,997
21 | 8033 8,897 10,283 11,591 13,240 29,615 32670 35478 38930 . 41,399
22 | 8643 9,542 10,982 12,338 14,042 30,813 33924 36781 40,289 42,796
23 | 9,260 10,195 11,688 13,090 14,848 32,007 35172 38075 41,637 - 44,179
24 | 9,886 10,356 12,401 13,848 15,659 33,196 36415 39364 - T42980 - 45558
25, | 10,519 11,523 13,120 14,611 16473 34,381 37,652 - 40646 44313 46925
26 | 11,160 - 12,198 13,844 15,379 17,292 35563 38885 41923 45642 48,290
27 | 11,807 12,878 14,573 16,151 18,114 36,741 40,113 43194 46962 49,642
28 | 12461 13,565 15,308 16,928 18,939 37916 41337 44461 43278 50,993
29 13120 . 14256 16,147 17,708 19,768 39,087 42557 457712 49586 52,333
30 | 13,787 14954 16,791 18,493 20,599 40256 43773 46979 50,3892 53,672
31 | 14457 15,655 17,538 19,280 21,433 41422 44985 | 48231 52,190 55,000
32 | 15134 16,362 18,291 20072 - 22N 42585 46,194 49480 - 53486 .. 56328
33. | 15814 17,073 19,046 20,866 23,110 43745 47400 S0724 54774 ST.646 .
.34 | 16501 17,789 19,806 21,664 23952 44903 48602 51,966 . 56061 58,964 ™
035 [ 17,191 18,508 20,569 22,465 24,796 46,059 49,802 53203 57340 60,272
36 | 17.887 19233 21,336 23,269 25,643 47212 50998 . 54437 58619 61,581
37 | 18584 19,960 22,105 24,075 26,492 48363 52192 55667 = 59,891 62,880
38 |.19.289 20,691 22,878 24,384 27343 49513 53384 5639 61162 64,181
-39 | 19994 21,425 23654 25,695 28,196 S0660 . 54572 58119 62,426 65473
40 | 20,706 22,164 26,509 29,050 51,805 55758 . 59342 66,766

. 2
Pn_iv>40,x’___~v(l—7,—p-+

<J3
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South-Western Angola Union Mission (AGUM)
Membership Report Fourth Quarter 2013
¢

Print Date: 3/5/2014 15:6

Secretary's Statistical Report
Churches -
Companies
Church Membership
Church Membership at Beginning of Quarter
Members Added During Quarter
Baptisms
Professions of Faith
Letters Received (Transfers In)
Adjustments
Total Added
Members Subtracted During Quarter
Letters Granted
Deaths
Dropped
Missing
Adjustments
Total Subtracted
Church Membership at End of Quarter
Attendance
Church Attendance Second Sabbath Count
Church Attendance Seventh Sabbath Count
Sabbath School Attendance Second Sabbath Count
Sabhath School Attendance Seventh Sabbath Count

702
1163

239697

3514
|
166

3681

166
136
354
204
502
1362

242016

242959
228745
263311
301848

null Supervisor

https:/ /myreport.adventist.org/?print=
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82014 Data Eniry

North-Eastern Angola Union Mission (NOAO)
Membership Report 2013

Print Date: 3/18/2014 8:28

Secretary’s Statistical Report

Churches 405
Companies 591
Church Membership
Church Membership at Beginning of Quarter 197671
Members Added During Quarter
Baptisms 23558
Professions of Faith 116
Letters Received (Transfers In) 349
Adjustments 363
Total Added 24386
Members Subtracted During Quarter
Letters Granted 306
Deaths 395
Dropped 742
Missing 2286
Adjustments 28535
Total Subtracted 32264
Church Membership at End of Quarter 189793
Attendance
Church Attendance Second Sabbath Count 85338.25
Church Attendance Seventh Sabbath Count 82899.75
Sabbath School Attendance Second Sabbath Count 80519.50
Sabbath School Attendance Seventh(Sa'bbat\h Count 77553.25

%&/{JWLW s

Sithembile Hachalinga

https//myreport.adwentist.org/
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3122014 Data Entry

North-Eastern Angola Union Mission (NOAO)
Membership Report Fourth Quarter 2012

Print Date: 3/12/2014 15:23

Secretary's Statistical Report

Churches 423
Companies 477
Church Membership
Church Membership at Beginning of Quarter 196623
Members Added During Quarter
Baptisms 2350
Professions of Faith 81
Letters Received (Transfers In) 37
Adjustments
Total Added 2468
Members Subtracted During Quarter
Letters Granted 27
Deaths 100
Dropped 229
Missing 1064
Adjustments
Total Subtracted 1420
Church Membership at End of Quarter 197671
Attendance
Church Attendance Second Sabbath Count 85601
Church Attendance Seventh Sabbath Count 91584
Sabbath School Attendance Second Sabbath Count 82600
91440

Sabbath School Attendance Seventh {Sapbath Count

(2_ .
Sithembile Hachalinga Supervisor

httos/imweport.adventistoral
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APPENDIX D

QUESTIONNAIRES AND INTERVIEWS

AUA
Questionnaire
Existence of Islam in Angola

You are kindly request;d to answer the following questions on the existence of Islam in
Angola. You are not required to write your name in this questionnaire. Your participation
in answering this questionnaire will be of maximum benefit to the research that is being
conducted. 7

Thanks for your cooperation.

Age[ ]25-33 [ ]41-49

WP [(Ja9-57 [157-65

1. What level of knowledge do you have on Islam or Islamic Religion?
a. Deep ]
b. Superficial ]
¢. I know nothing ]

. How did you get this knowledge?

. Seminario Adventista do Huambo ]
. TV, internet, radio ]
. Other (specify)

o C PN

. What is your view of the growth of Islamic community in Angola?
. Growing fast ]
. Gradually ]

. Static
[]

o o P W

4. Have you had any contact with any Muslim?
a. as a Missionary? ]

b. On a Social level? ]

c

. Never l—_—l

5. Islamic religion, like Christianity has a missionary drive to wins souls, which results in
conversions even of Christians (including SDAs).

a. Strongly Agree ]

b. I agree

C. I do not agree B

6. This meeting can be transformed into opportunity which SDA missionary can reach the
community in Angola?

[]
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a. Strongly Agree

b. I agree o
C. I do not agree ]

7. Islam is the only religion that clearly opposes Christianity and reduces her in the second
theological background. Basically Seeks to refute Christian beliefs in favor of beliefs
drown from Islam. In this vein, it is necessary that pastors and members of the SDA and
general Christian Angola are prepared to present the reason of their faith in the mission of
evangelization of Muslims? ’

a. [ fully agree e
b. I agree ]
c. I do not agree ]

8. It would be better in advancing our mission in reaching the Islamic people by training
our pastors and leaders using lectures and conferences that include Islamic studies in the
Seminario Adventista do Huambo?

[]
a. I fully agree

b. I agree L]
¢. I do not agree ]

9. This Islamic knowledge would not be necessary, important and urgent, to protect and
feed the flock, to train the church for mission as a leader and how to maintain a healthy
relationship with Muslim brothers?

a. It is important, urgent and necessary O
b. It is necessary, but it is not urgent or important ]
c. I have no opinion o
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AUA
Inquérito
Isldo em Angola

4
Vocé é convidado a responder as seguintes perguntas sobre a existéncia do Isldo

em Angola, no entanto, nfo esté obrigado a escrever o seu nome neste inquérito. Sua
participagdo em responder este questionario sera de maximo beneficio para a pesquisa que
esta sendo conduzida.

Idade

Obrigado por sua cooperagio.

[ 125-33 [] 41-49
[]33-41 [1 49-57 [ds7-65

Escolha somente uma alinea sugerida € marque com uma Cruz como sua resposta.

1. Que nivel de conhecimento tem sobre Isldo ou Religido Islamica?

a. Profundo [ |

b. Superficial ]

c.Nadasei [ |

2. De onde obteve?

a. Do Seminario Adventista do Huambo [ ]
b. Pela Tv, internet, radio ]

¢. Outro (especifique)

3. Qual € a sua opinido quanto ao crescimento da comunidade isldmica em Angola?
a. Crescendo rapidamente [ - |

b. Gradualmente []

c. Estatica EI

4. Ja teve algum contato com algum mugulmano?

a. De carécter Missionario [ |

b. A nivel Social ]

¢. Ou Nunca []
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5. O Islamismo € como o Cristianismo, tem um impulso missionario para ganhar
almas, o que resulta em conversdes, mesmo de cristdos (incluindo os Adventistas do
Sétimo Dia).

a. Concordo Plenamente [ |
b. Concordo =
¢. N#o concordo” =]

6. Porventura este encontro pode ser transformado em oportunidade missionaria
para alcangar esta comunidade em Angola?

a. Concordo plenamente [ |
b. Concordo ]
¢. Néo concordo ]

7. O Isldo € a tnica religido que se opde claramente ao Cristianismo e a reduz ao
segundo plano Teolodgico. Basicamente procura refutar as crengas Cristds em favor das
suas crencas. Nesse sentido, é necessario que os pastores e membros da Igreja Adventista
do 7° Dia e Cristfos geral em Angola estejam preparados para apresentar a razdo da sua fé
na missdo de evangeliza¢@o aos mugulmanos?

a. Concordo plenamente [ |
b. Concordo ]
c¢. N#o concordo []

8. Para o avanco da missdo e alcance do povo islamico, seria melhor optar — se pela
formag@o dos nossos pastores e lideres através de palestras, conferéncias e a inser¢do da
cadeira de estudos islamicos no Seminario Adventista do Huambo?

a. Concordo plenamente L]
b. Concordo El
¢. N&o concordo D

9. Porventura este conhecimento acerca do Isldo € necessario, importante e urgente,
para proteger e alimentar o rebanho, para treinar a igreja para a missdo e como lider, saber
como manter uma relago saudavel com os irmédos mugulmanos?

a. Sim, é importante, urgente e necessaria =l
b. Sim, é necessario, mas nfo é urgente ou importante =]
c. Nio tenho opinido 1
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Interview to Presidents of UNA

Name: Passmore Hachalinga

Position: North-Eastern Angola Union of Seventh Day Adventist.

Setting: Town Talatona, Road S15-CS4. Samba — Luanda Sul. Luanda Angola

Date: 17.12.13 (15:40)

1. Mr. President, the fulfillment of the Mission is the center of Church
existence, what is your appreciation of this fulfillment in your field? The
established goals are being fulfilled?

2. The mission of the church remains the same, by going in all the nation,
tongue and people. Mr. President, what you have to say about the new
religions that are coming here in Angola? As per Example Islam What are
your plans?

3. What is your opinion about the growth of the Islamic community in
Angola?

4. This Islamic growth undermines the fulfillment of the mission of the
Adventist Church in Angola? Or is job opportunity in evangelistic field?

5. The Church in Angola is prepared for this sector (Islam) Mission?

6. As a pastor, it is necessary that other pastors have not only sense but also be

armed with knowledge to motivate the church to Mission?
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Entrevista aos presidentes da UNA e USA
Nome: Passmore Hachalinga
Posicéo: Presidente da Unido Nordeste de Angola dos Adventistas do 7°Dia.
Local: Sede da Unido Nordeste de Angola dos Adventistas do 7°Dia. Sito no Br.
Talatona, rua S15-CS4
Data: 17.12.13 (15:40)
1. Senhor presidente o cumprimento da Missdo é a esséncia da existéncia da
Igreja, qual é a vossa apreciacdo quanto ao seu cumprimento em vosso
campo? As metas preconizadas estdo sendo alcancadas?
2. E ainda Miss&o da Igreja ir a toda nacdo, lingua e povo. Senhor presidente o
pensa acerca de outras religides que estdo se alojando no seu territorio?
Como por Exemplo o Isldo o que estdo em vosso plano?
3. Qual é a sua opinido quanto ao crescimento da comunidade Islamica em
Angola?
4. Por acaso este crescimento Islamico coloca em causa o cumprimento da
Misséo da Igreja Adventista em Angola? Ou é oportunidade de trabalho no
campo evangelistico?
5. Algrejaem Angola esta preparada para este sector (Isldo) da Missdo?
6. Como pastor, acha necessario que outros pastores ndo somente tenham
nogdo como também fossem munidos de conhecimento para motivarem a

igreja a Misséo?
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Interview in Mosque with Diakité Adama

Name:

Name of Entity interviewed:
Name of respondent:
Position of the interviewee:

Location:

Date of interview:

1. How long is the Islamic Religion in Angola?

2. When was the first Mosque built in Angola, and how many of these are there now in
Angola?

3. How many provinces of Angola have the presence of Islamic congregations?

4. Is the large number of subscribers to Friday cults, an indication of growth?

5. How many members (calculatedly) are there today? And how many have been in
the last five years?

6. Statistics by the number of members that exist, can show that it is a non-Christian
religions of the fastest growing in Angola and is competing with some Christian
Church?

7. Within the communities in Angola, who attends services in Mosques? Angolan or
foreigners?

8. What do you view as success indicators of the Islam Religion?

9. It may be said that Islam is a religion like many others, in this case Christianity.
What is your comment on this?

10. How is it organized in Angola? Who is the leader of the Islamic community in
Angola?

12. What is the development forecast, or road map for Islamic religion in Angola in

the years 2013 - 2018?
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Interviewed: Diakité Adama.

Position: Amire of Islamic Foundation of Angola

Location: Luanda, Town Martires Kifangondo , Street n°8

Date: 17/12/13 (10:30)

Answers:

1.

I do not have an exact date, but we from West Africa arrived in 1992. It is
possible that in Angola is since 1975. There are even some people which
relate with Mussulo Island with Muslim. Possibly the place where the
colonial government put all Muslim in order to destroy them.

The program to construct started in 1994, and the first stone was put in the
same year. At this time the mesquite did already exist in Palanca and
Cazenga village, but without a church. The first temple was built by
Maitre Blondin Beye. Today exist more than 60 mosques — Church.
Nationwide.

The high number is not synonymous with growth itself. Because it
involves faith and faith is something inside. However we have to admit
this growth. I've been in France some time ago, there were so many
mosques, and today where it has become the second religion of the
country. This growth does not occur only in Angola but is worldwide.

It is hard to know because we did not control the records for terms of
believers. So much that we cannot predict the future Quran refers it. Only
here in the central mosque on Fridays we can calculate some 4000 people.
But in general it is not possible to calculate. But as to the past and today
we can say that we have more members. It's like a baby born, baby and

will surely grow.
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10.

11.

Concerning other religions | have nothing to say. But | know something
that Islam will grow as prophesied. The Muslim does not go to a person's
home, are the people who come to us and come and stay with us, it is
synonymous with the will of God. The Quran - as, verse 8.

Foreigners make up the majority, but on Fridays we see women, men,
police, military, and all congregate here.

As already said it will continue to grow, as indicators | do not have to
show you, but it is growing!

Not! Islam is different. Christianity was founded. Christianity came after
Jesus. In Moses' time did not exist. Today we have Shiites in time
Muhammad did not exist. All these sects can be called by Muslim because
all praise the same way but they are diverted. If all have one Bible or
sacred book one cannot have so many divisions Jehovah's Witnesses, etc.
Or that are within Islam - Do these divisions will end one day? It may be
that decline, but no end. Everything depends on faith!

I am leader. At first there were many fights until five years ago, we went
to the Ministry of Justice and Culture, with no consensus between the
organization and we revert to the government. This lack of organization
led our government to inform that we would not be recognized or
legalized. The Quran guides to respect authority and we cannot go against
the principles.

We have mosques, now we go to another chapter. Moving to Zakat and
associativity as leader is in our plans to build schools for all, building
hospital. We have already begun to help people, we will continue to do -

it . Quran 60:8.
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12. Islam is not a foreign religion. Islam is the religion of God and today is
the best religion in the world.

13. As the information that the government is trying to fight Islam , |
personally pronounce me both in TPA ( Public Television

14. Angola) International , RTP ( Portuguese Television Radio ) and other
means denying this accusation . Because the Government has been very
tolerant with us, allowing us to perform our services, we make our prayers

and so much more . Mean being persecuted is pure lie .
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Guido para entrevista na Mesquita

Nome do entrevistado:
Nome do entrevistador:
Posicédo do entrevistado:
Local:

Data da entrevista:

1. A quanto tempo esté a religido islamica em Angola?

2. Quando foi construida a primeira mesquita em Angola, e quantas existem agora em
Angola?

3. Em quantas provincias de Angola esta representada a congregacao islamica?

4. O grande numero de assistentes aos cultos de sexta-feira, uma indicac¢éo do
crescimento?

5. Quantos membros (calculadamente) existem hoje? E quantos membros tiveram nos
altimos cinco anos?

6. Estatisticas pelo nUmero de membros que existem, pode mostrar que é uma das
religiBes ndo-cristds dos que mais cresce em Angola e estd competindo com algumas
congregacOes da igreja crista?

7. Dentro das comunidades em Angola, quem frequenta aos servi¢os nas mesquitas?
Angolano ou estrangeiros?

8. Quais sdo os indicadores de sucesso da Religido Islamica?

9. Pode-se dizer que o Isldo é uma religido como as outras, neste caso o cristianismo.
Qual é o seu comentario sobre este assunto?

10. Como esta organizada a comunidade Islamica em Angola? Quem € o lider da
comunidade em Angola?

12. Qual é a previsdo de desenvolvimento, ou o roteiro para a religido islamica em
Angola para os anos 2013 - 2018?

Interview to Diakité Adam.

Position: President (Amire) of Islamic Foundation of Angola
Local: Street 8 Martires do Kifangondo, Luanda.

Date: 17.12.13 (10:30)

Answers:
1. Eu ndo tenho data exacta, mas n6s viemos do Oeste da Africa em 1992. E
possivel que em Angola seja desde 1975. Algumas pessoas relacionam a
ilha do Mussulo com a palavra Mugumano. Possivelmente que governo
colonial tenha posto todos mugulmanos neste lugar afim de destrui — los.

2. O programa de construgdo comegou em 1994, e primeira pedra foi
langada no mesmo ano. Naquela altura s6 havia as mesquitas nos bairros
de Palanca e do Cazenga, mas qualquer igreja. O primeiro templo foi
construido pelo Maitre Blondin Beye. Hoje existem mais de 60 mesquitas.
Por todo pais.

O numero elevado, ndo é sinonimo de crescimento em si. Pois isto
envolve fé e fé é algo interior. Todavia temos de admitir este crescimento.
Estive em Franca a tempos, ndo haviam tantas mesquitas como hoje onde
esta se tornou a segunda religido do pais. Este crescimento ndo se verifica
s0 em Angola mas € mundial.

~ow
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5. lIsto é dificil saber pois ndo fizemos registros para termos o controlo de
fiéis. Tanto que ndo podemos prever o futuro Quran faz referéncia disto.
Sé aqui na central as sextas-feiras podemos calcular umas 4000 pessoas.
Mas de maneira geral nao é possivel calcular. Mas quanto ao passado e
hoje podemos dizer que temos mais membros. E como um bébé que
nasce, gatinha e certamente crescera.

6. De outras religides nada tenho a dizer. Mas, uma coisa sei, que o Isldo vai
crescer como foi profetizado. O muculmano nao bate a porta de ninguém,
s80 as pessoas que nos procuram e vém e ficam connosco, isto € sinénimo
da vontade de Deus. Quran As — Saff, versos 8.

7. Os estrangeiros constituem a maior parte, mas as sextas-feiras vemos
tanto mulheres, homens, policias, militares, todos se congregam aqui.

8. Como ja respondi ela continuara a crescer, como indicadores néo tenho
como apresentar, mas que ela esta crescendo, esta!

9. Nao! O Isléo é different. O Cristianismo foi fundado. O Cristianismo
veio depois de Jesus. No tempo de Moisés ndo existia. Hoje temos Xiitas,
no tempo de Muhamed néo existia. Todas estasseitas podem ser chamadas
por muculmanas pois adoram todas da mesma maneira mas estao
desviadas. Se todos temos uma sé Biblia ou um s6 livro sagrado nao
podemos ter tantas divisdes- Testenhumas de Jeova, etc. ou que estdo
dentro do Isl&o. — Sera que estas divisdes um dia acabardo? Pode ser que
diminua, mas ndo acabardo. Tudo depende da fé!

10. Eu sou leader. No principio havia muitas lutas até 5 anos atras, fomos até
ao Ministério da Justica e Cultura, ndo havendo consenso e organizagédo
entre nGs remetemos nos ao governo. Esta falta de organizacdo nossa
levou o governo a informar que ndo seriamos reconhecidos ou
legalizados. O Quran orienta a respeitar as autoridades o ndo fazer é ir
contra os principios.

11. Ja temos Mesquitas, agora vamos ao outro capitulo. Passando para Zakat
e associabilidade, como leader estd em nossos planos a construgdo de
escolas para todos, construcao de centro hospitalar. J& comegamos com
ajuda de pessoas, nds continuaremos a faze - lo. Quran 60:8.

O Isldo ndo é uma religido estranha, € a religido de Deus e hoje no mundo
é melhor religido do mundo.
Quanto as informacdes de que o Governo esteja a combater o Isl&o, eu
pessoalmente pronuncie-me tanto na TPA (Televisdo Publica de
Angola) internacional, RTP (R&dio Televisdo Portuguesa) e outras médias
desmentindo esta acusacdo. Pois 0 Governo tem sido muito tolerante conosco,
permitindo que realizemos nossos cultos, fazemos nossas oragdes e tanto mais. Dizer
ser perseguidos € pura mentira.
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APPENDIX E

CURRICULAR PROGRAM PROPOSED
FOR COURSE OF ISLAMIC STUDIES

The Content System and Studies Unite
Program Design
Section | - Preamble and development of Islam
Objective
Define the Theology of mission under the Bible perspective. Explain the
Islamic history, its emergence, development, with a particular focus on Africa.
Contents System
Introduction
Mission is a Divine command
Historic background of Mission in Seventh — day Adventist
Windom 10/40
Why we need study Islam?
Islam and the Church
Chapter 1 — The Coming of Prophet Muhammad
Pre — Islamic Arabia
The birth, early life to marriage
His call to be a prophet
The Revelations
His early mission
The year of Sorrow

The 'Night of Ascent’
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The hijrah — migration to Madinah
The Prophet as ruler
The Prophet’s way of life
The Prophet’s life of prayer
The Prophet’s family
Pilgrimage to Makkah
The surrender of Makkah and the final pilgrimage
The last sermon
The death of Prophet
Chapter 2 — Development of Islam
The caliphs
The expansion of Islam
The dynasties
Islam in Africa
Islam during the colonialisms times
Islam today
Section Il - The Islamic religious system
Objective
Explain the Islamic beliefs and practices. Analyze the impact of Islam on
Muslims in the world. Develop understanding of the Qur'an and other Islamic sources
and how to relate to them under a Biblical and theological perspective.
Contents System
Chapter 3 — The Qur“an
Language, Format, and Chronology

Recitation and Ritual Observances
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Contents and Nature of Qur'an
Interpretation of the Qur“an
The “Inimitability” of the Qur an
Haveling of the Qur” an
Uses of the Qur“an
Chapter 4— The Prophet’s Sunna as Preserved in the Hadith
Muhammad and Scripture
The Form of hadith
Major Collections of Hadith
The Prophet’s and His Companions’
Sunnas
Muhammad as an Ideal Human
Chapter 5 — The basic beliefs and worship practices of Islam
Ibadah - concept of worship
The five pillars of doctrine
Shahada (The confession of faith)
Salah (The ritual prayer)
Zakat (almsgiving)
Sawm (Fasting)
Jihah (struggle to do God’s will)
The five articles of faith
The doctrine of Allah
The doctrine of angels
Revealed scriptures

The messengers of Allah
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Last events and the Day of Judgment
Purification

Ritual Impurity

Chapter 6 - Muslim Creeds and Theologies: Their Purses and Varieties

Theology

Islamic Theology
Theological Issues

The Place of Reason

The Mu'tazilite Rationalists
Mu’tazilite Thought

Three Muslim Creeds

Orthodox Kalam and the Challenge of Philosophy

Chapter 7 — Law and the State in Classical Islamic Formulations

Theories.

Islam as a Way of Life
Sects of Islam

The Shari“a and Figh
The Qur“an and the Law
The Legal Scholars
Schools of Law

The Five Principles
Sunni Law Schools
Shi“i Law Schools

Islamic Political Institutions: Forms, Functions, and

Chapter 8 — The Muslim’s lifestyle
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Islamic Domestic Rites, Ceremonies, and Customs
Rites of Infancy and Childhood
Marriage (Nikaq)

Divorce (Talaq)
Inheritance

Property

Interest

Family life

Food and Eating Habits

Clothing, Ornamentation, and Toilet

Death Rituals

Mourning Customs

Chapter 9 - Ideals and Realities of Islamic Community Life

The closeness of Community
The Mosque
The Marketplace
Public Behavior
Recreation
Official Islam
Popular Islam

Month in Islam

Celebrations Islam

Chapter 10 - Forms of Islamic Revival

Fundamentalism

Islam and the Status of women
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Establishing the Umma
Da’wah — Islam Mission
Section 111 - Apologetic issues
Objective
Develop understanding of the Qur'an and other Islamic sources and how to
relate to them under a Biblical and theological perspective. From extend trainers able
for congregations in order to prepare churches for evangelism to Muslims. Enlarge
critical, analytical, generalist, synthetic spirit and power of logical reasoning.
Formulate response strategies for against Muslim objections and how to reach

decisions for Christ.

Contents System
Chapter 11- Challenges: Objections and replies
An introduction to Christian apologetics

Objections against the Bible
The Gospel of Barnabas
Objections against the Son ship and Divinity of Jesus
Obijections against Trinity
Obijections against the Crucifixion and Atonement
The Islamic allegation that Paul invented Christianity
Is Muhammad prophesied in the Bible?

More questions that demands an answers.

Section IV - Practical issues in witness among muslins
Objective
Develop practice of evangelism to muslins in a variety of contexts. Develop

methods of evangelism to Muslims. Develop methods of evangelism to Muslims.
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Develop competence to Share the main doctrines of Seventh-day Adventists, using the
Qur'an as a bridge to Biblical truths.
System Contents
Chapter 12 - Building approaches using the bridges

Understanding Muslims

Contextualization

Methods of witnessing

Gospel concepts

Strategies for reaching Muslims
An introduction to Chronological Bible

Storytelling

The use of illustrations in witness among Muslims
The uses of the Qur“an in witnessing
Bible study
Public discussion
Production Meeting
Medical /Health Method
Education Method
Dialogue Method
Contextualization method
Others

Barriers in witness among Muslims

Nurture and Discipleship
Follow up of converts

Discipleship programs
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The role of the church
Motivating the believers
Church planting in Islamic Communities
Training the church in outreach
Prayer for the Muslim World

Chapter 13 Establishing AMR

Bibliography
Holy Bilble

NASR, Helmi. Nobre Alcordo. Traducgédo do sentido do Nobre Alcordo para a Lingua
Portuguesa com a colaboracdo da Liga Islamica Mundial. Makkah, Al-Madinah
Al — Munauarah, 1427 AH.

Unal Ali. The Qur“an with Annotated Interpretation in Modern English. USA: The
Light, Inc., 2011.

Bauer, Bruce L ed. Faith Development in Context: Presenting Christ in Creative
Ways. Andrews University Mission Studies — Il. Department of World Mission
Andrews University. Berrien Springs, Michigan, 2005.

Bauer, Bruce L ed. A Man of Passionate Reflection. A Festschrift honoring Jerald
Whitehouse. Andrews University Mission Studies — VII. Department of World
Mission Andrews University. Berrien Springs, Michigan, 2011.

Caner, Ergun Mehmet & Caner, Emir Fethi. An Insider’s Look at Muslim Life and
Beliefs Unveiling Islam. Kanduna, Nigeria: Evangel Publishers Ltd., 2002.

Chatrath, Nick. Reaching Muslim: A one-stop guide for Christians. Oxford, UK:
Monarch Books, 2011.

Cooper, Anne & Maxwell, Elsie A. eds. Ishmael My Brother. A Christian Introduction
to Islam. 3" edition. Nigeria: Evangel Publisher Ltd, 2003.

Cragg, Kenneth. The Event of the Qur’an: Islam in its Scripture. Oxford: Oneworld,
1994,

Denny, Mathewson Frederick. An Introduction to Islam, Third Edition. New Jersey:
Pearson Prentice Hall, 2011.

Doctor, Keith. ed. This is the Victory. A Collection of Teachings for New Believers.
South Africa: AcadSA Publishing, 2010.

121



Geisler, Norman L. and Saleeb, Abdul. Answering Islam: the Crescent in Light of the
Cross.2™ ed. USA: Baker Books, 2002.

Gilchrist, John. Facing the Muslim Challenge. Handbook of Christian — Muslim
Apologetics. Nairobi, Kenya: Life Challenge Africa, 2013

. Sharing the Gospel with Muslims. A Handbook for Bible-based Muslim
Evangelism. Nairobi, Kenya: Life Challenge Africa, 2009

. Muhammad .South Africa: Life Challenge Africa, 2003

Haile, Ahmed Ali. Teatime in Mogadishu: My Journey as a Peace Ambassador in the
World of Islam. USA: Herald Press, Harrisonburg, 2011.

Haykal, Muhammad Husayn. The Life of Muhammad. Translated from 8" Edition by
Isma’il Ragt A. al Fartiqi. New Delhi, India: Millat Book Centre, 1983.

Henger, Stefan. Syllabus on Islamics and Witness among Muslims. SIM- Life
Challenge Africa: Cape Town, Nairobi, Abijan, 2004

Hole, Jonquil & Schantz, Berge. eds. Adventist Approaches to Islamic People. The
Three Angels and the Crescent: A Reader. SDA Global Centre for Islamic
Studies. Newbold College, Bracknell, Berkshire, 1993.

Houssney, Georges. Engaging Islam. Colorado, USA: Treeline Publishing, LLC,
2010.

Journal of Adventist Mission Studies, Bridges To Islam. Helping Christians
Understand Islamic Culture and Values. Volume 1 Number 1. Berrien Spring,
MI: International Fellowship of Adventist Mission Studies, 2005.

Journal of Adventist Mission Studies. Ministry among Muslim Women: A Shared
Journey. Volume n°4 Number 2 Berrien Spring, MI: International Fellowship
of Adventist Mission Studies, 2008.

Kateregga, Badru D. and Shenk, David W. Islam and Christianity: A Muslim and a
Christian in Dialogue: Islam and Christianity. Nairobi, Kenya: Uzima Press
Limited, 2004.

King, Hans. Islam: Past, Present and Future. Translated by John Bowden. England:
Oneworrld Book, 2007.

Martin, E J. Where There Was no Church: Postcards from Followers of Jesus in the
Muslim World. Fruitful Practice Research. San Francisco, USA: Learning
Together Press, 2010.

Martin ,EJ . ed. Where there was No Church. Postcards from Followers of Jesus in the

Muslim World. Fruitful PraticemResearch. San Francisco, USA: Learning
Together Press, 2010.

122



Maier, Rudi. ed. A Man with a Vision. Mission. A Festschrift honoring Russell L.
Staples. Andrews University Mission Studies. Department of World Mission
Andrews University. Berrien Springs, Michigan, 2005.

Moreau, S.(ed. Et al), Evangelical Dictionary of World Missions, Grand Rapids Ml:
Baker Books, 2000.

Magsood, Rugaiyyah Waris. Teach Yourself Islam. England: Hodder Education, 2010.

Mvumbi, Frederic Ntedika, O.P. Journey into Islam an Attempt to Awaken Christians
in Africa. Nairobi, Kenya: Paulines Publications Africa, 2011.

. The Identity of Christ in Islam. From the Perspective
of Thomas Aquinas. Nairobi, Kenya: Paulines Publications Africa, 2011.

Nehls, Gerhard and Eric Walter. Reach Out: What every Christian needs to know
about Islam and Muslims. Nairobi, Kenya: Life Challenge Africa, 2009.

. Basic Aspects Islam. A Teachers” Textbook 1.
Nairobi, Kenya: Life Challenge Africa, 2010.

. Christian-Islamic Controversy. A Teachers” Textbook
2. Nairobi, Kenya: Life Challenge Africa, 2010.

. Practical -Tactical Approach. A Teachers” Textbook
3. Nairobi, Kenya: Life Challenge Africa, 2010.

Parshall Phil & Julie. Lifting the Veil: the World of Muslim Women. USA: Authentic
Media, 2002.

Pietzch, Horst B. Welcome Home: Caring for Converts from a Muslim Background.
Nairobi, Kenya: Life Challenge Africa, 2010.

Reeves, E. John. (Ed). Bible and Qur’an: Essays in Scriptural Intertextuality. Atlanta:
Society of Biblical Literature: 2003.

Saeed, Abdullah. Interpreting the Qur’an: Towards a Contemporary Approach.
London: Routledge Taylor and Francis Group, 2006.

Shenk, David W. Journey of the Muslim Nation and the Christian Church: Exploring
the Mission of two Communities. Waterloo, ON: Herald Press, 2003.

Schantz, Berge. Islam in the post 9/11 World. Thailand: Autumn House, 2004.

Wadud, Amina. Inside the Gender Jihad Women’s Reform in Islam. Oxford:
Oneworld Publications, 2006.

White, Ellen G. Obreiros Evangeélicos, 5% Edicdo, Séo Paulo CPB 1993.

Servigo Cristao, 62 Edicdo, Sdo Paulo CPB 1981.

123



Testemunhos Seletos. Vol. I e 111, 12 Edicdo, S&o Paulo CPB 2000.

Evangelizacéo, 2° Edicdo, Sdo Paulo CPB, 1978.

Websources:

http://www.cambridgemuslims.info/islam/CMD.htm
http://folk.uio.no/leivirk/Chrismusint.html
http://www.bibledislam.com
http://jmm.aaa.net.au/articles/14968.htm

Website: Hadith search engine:
http://www.usc.edu/dept/MSA/reference/searchhadith.html

Media:

Video Battle for the Hearts LCA

124


http://www.cambridgemuslims.info/islam/CMD.htm
http://folk.uio.no/leivirk/Chrismusint.html
http://www.bible4islam.com/
http://jmm.aaa.net.au/articles/14968.htm

APPENDIX F

NEWSPAPER

et 2 e

uuuuu WORTOTS

R i il

CEASTREUNIDA EM Fg.ENAmA

Bispos preocupados com islamismo

Osblspos catéllceaesfaopreocupadoscom bnelmgjinglfefenuqueosbnspomuo tambémpreo- -
m “cupados com asituagdo das criangas acusadas de feiti-
%on eanandaoprmdeme Conferéncia canaelembrouqueo Papa Emérito, Bento XVI, cha-

omlamxsmoem’ Angola e vao reflectir,

deAngolae Sio Tomé e Principe (CEAST) mouaaten;aopmestaquestandmamcasuawmm OSemindrioInternacional sobre o

mtemrnaabemuadaplenﬁmdaCEAST,D Angola,muMan;odezow ~ Uinwajs | Estabelecimento de Instituiges

Nacionais dos Direitos] Ifuimnos

ICOLO EBENGO
Reﬂedeagua potavel
ranoBom esus

Afallﬂle 4gua na sede comunal de

H), em conformidade comos

¥ BAIXADE LUANDA | ~%mfepmmme
| Esgotosacéuaberty | | e i

Provedores deJnsugadeAngola
O saneamento bisico daRua Fer- Cabo Verde, Mogambique
nando Brique, na Baixa de Luan- :
da, esti a daras fltimas. Eo pro-

Bom Jesus, mumdrplo de Teolo e blema dos esgotos que correm a
Bengo, dei | < céu abertoeazav;lilxdas ambulan-
caocomareabllmgaodanovaEm- | tesquefazem daquele espagoum
giodeTratamento de Agua, através pequenomemadonomemdapor
doprojecto “Melhoria da Agd Po- a. E preciso terum estomago
tavdedosSemgos de Saneamen foneparaclrcularpelama, total-
pelo lagada, sommosw :

& MPEHATIVO nAcousnquAo T
misso irrevogdvel
com 08 Dlreltos Humanos

< F\mdoOooa-Colz mmsm[s

| 'Boss que £ BOSS

v‘FAl GRATIS IVECO J

WWw. VECAUTO.com

¢ LITEL

125

www.bancobai.ao




{
A
|

s

S

/

5
¥

“opdInnsuI ep
SOIBSIP 3 SOY[EqEI} SO 21GOS Sajue)
~ISIA se reuLoful e1ed niALSS 0nu0d
U2 0 onb noorydxa ‘s9[Suy vizng
(VINQ) euejouy 1oy ep opd
-BZIULSIQ) BD [BIO5-RLIPI0I00S Y
2 “SIBUOTORUISIUT
SBIOUQIRIU0D W (VINO) BuB[0SUY
Iy[nIA ep orSezIuesi) ep ogdedio
-n1ed e 21q0s se13918150 190000
ered WYqUIL) NIAIAS 0XU0IUS 0onb
NOJUIISIIOR SIAON SEP BLIRJA
.0B3eZIUBSIO BSSOU © 18310]
-919 JeIoy[aw e1ed IIATSS OBA SEPIq
-99915e10URLIadXa Se,, anb nounye
adoulig 9 Jwoy 0ES op SaIayIN
sep.oedeziue3rQ epajuopisaidy
- "BUE[OSUY ISYRJA BP 0BSEZIURSI)
B SBIOULISAXA SB 191[00513 S3058Z
-IUBSI0 SEnp'Se 2149 08Se10d000 3p
| S903e[o1 SB 185I0JOI BSIA O1UOOUD
| 02nbasSIP S9AON] SBp BLIBJA] *S9[SuU]
- BIZ0T {(VINQ) eue[ofuy saqmpn
©p opdeziuediQ) ep- [e103-ELIPIOI0
-9 BUWOD BPUBNTWS ‘WIOJUO NIUNSL
adiulig 2 9uoy, 0BG ap SarOYNN
" sepogdeziuesi() epojuspisordy
| &

(= _umE_E.o:SmuzﬁS
Selouguiadxe ayjooes
‘euiuiwej opdeziuebiQ

_ 3dIONIHd IINOL'S

- odouprg 2 woy,
0BS 2 B[o3uy op [edoosidy erougs
-9JU0)) B BLIRUI[J B djueInp 10§
I8A 9] B OUY Op [BUOIOBU [9ATU ©
OJuAWRIIdOUS O ‘adIourI o guIo],
0ES o g[oSuy op eonrjod 5 [ero0s
OBSEMIS € 9 S0SOIFI[oYy SOJMISU]
$0 @ 9S300I(] B SIS OIUYAUOY) O
UI09 SOPRUQIOE[S1 SOJUNSSE 9p Wig[e
. SeJUBIaUNT 3 SajurIFIur SOp [810}
-sed ep ogdezureurp 2 opnyss 0, o
«OBdeZI[O3urAd AOU B, 00O SBUI
A esI[eUE [ SV Bp BLIPUS
“B[0BUY 3D BII[0)E) SPEPISIOATUL
Bp 0%1sa3 op opssiuos ep assod
9P BPEWO) © 0 BURUSSIY BU BUIX
Al Bp BIOYUOS BSSON Op OBdeZIN
-01jud & ‘aquIng op  opuncy op sod
-SIq SOp sagdeauiou se ‘opnjuaAng
BP SEPBUIO[ S ‘00STOURL| edeg op
0BdI9]a © NOOB}SOp ISUIIQI [o11q

8D (] ‘0ue 3)S3p 01qmin(y € 0SIBp
2P eo10)e) efoi3] ep epIA © wes

-eorew anb sojuewosjuooe sund
-[& ap eAnoadsonal e 1azey oy

"BUIIXNA] B BOI[ISEE] B 0BINNSUOD
BP9 BISO[O0F OIPBY ®p [euls op
0Esuedxa ep ogjsonb ¢ vied anbe)

| -SOp W00 ‘SOUE SOLIBA ey saquapuad

‘vorjoie) efoud] e vied sojuwpiod
-WI SOJUNSSE SOPEPIOqE Weioj [enb
0 JUEIND ‘DJUAJIA [onueI ‘Borjqnd
-9 ¥P JJUOPISAIJ-9IA 00 [SVHD
®p S0dSIq SO omus onuoous
0 N09¥}$aP [BUIIG] [o1IqeD) “(]

: "BIOUQIDJUOD BP [BUL] OU 0]

-Uunsse 021qos [e1ojsed woSesuow
BUIn 9p ogdejussarde e norounue
anb ‘L SVHO ep 2yuapisard o 2ssIp
‘«0}10QE 0 21q0S BUID) OU BIOUYISIS.
-ut e req ‘sieroised spodednooard

soBliajo sop mmomﬂm,__.ccc_ SEp B4no 9
Sej19s se wod sopednaoazd
g

J

4

SEp 0IUAD OU £)$3 ‘0SSI 104 ‘Bp
-BZI[BUEQ 0JINW OPIS UId) BPIA BP
ogisanb e ‘soduwiay sownn sopy,

: “EPIA €p OgdezI[EURq
© W09 JoA & W) 9diouplq o pwoy.
0E§ 2 e[oduy ap 50010je0 sodsiq
SOp ogdejomburop 0AROW 0NN

EpIA Bp OgSezijBURy

; « MU OIPIA OU
9 BUEDLIENUD) BONquday ‘BLITIN
BU BIDUD[OIA 9P SOSEO SOU Wi9quIe)
9 59038MIS SBSSO BIJUOO SOprusAsId
TE)S3 SOWAA3(,, *seantjod sapepi|
~BUIJ WO OS] Op Opsuedxo e wrerd
-ueuyonb sosted gy siod ¢, oSoeip

9 ogdeiopuod ‘opepijiqesuodsol,,

19 98 9P 9PEPISSIVAU BU NISISUT

5 I
sjesojsed Sm,a!.:oaoa esjjeue anb oessas g

0dsiq O . saQdenyis Se189 Je1o wiap
-odanb 50510 pYy SBUI “BIOUY[OIA 10D
OF|St 0 SOWEOyHUADI EIUNN],, ‘0813
1§ wessajodanb st dsep
Jonb ‘sourjofue sop syred 10d 1onb
‘<PIOUBJOIA Op SEIOUYPUS) Sewns
I8, 18I0 e wiedouroo stod [ Sy
ep zoA-epod o noooredss ‘sied
OU dPBPIAOUISS 3P NOXISP OB[SI ()
< SOIJESAP s3pueId soe sopuod
-S31 © S0pISLI0 soudoxd so wefos
anb wapusaid onb ‘sodsiq so eied
OLJesap opueld wn oS sejiss sy,
‘ogdenyis 1onbpenb e [oAgIsUNA I8}
-s3 eAap sted 0 onb eoryrugis wnyu
-9U 0pOuI ap 0SS aNb N}ISAPE SeUI
‘Waq Wn Owod BSOIFIa1 apepiaq

~1] B N3PUSJOp BQUIBQUI] [ONUBIA (]

"N0JI3[E ° S3QIFI[A1 SLSSIP BPENUD

P einyiage eu ojaniaW] UG [UqeD '

eered epoge eod BUINOS-TRUI0) of
-0y ejoguy,, *s9jussaid og)so s0015
~I[21 SepeUILLISP apuo sasted wis
saodenyis seum3[e eied ogduoje €
noweyd [SVH) ep zoA-ey0d O

; : “2IOUQIOSU0d AP
9 Bs0I31[219pepIaqI| p 01penb ou’ -
I9AIA ered sioAfuodsip o, s90151[01

. SBI)NO dD SOBULIL,, SO WOJ OJAJAUOD

O SOLIOQE 0E}S3 SOOI[Q)ED SO onb -
NOINFASSE BQUIBqUIT [oNUBJA *(]
“BImno eudosdep ogsioatod o eio
~UQ[OIA ‘OWSI[EjuaIBpUNy ‘CIOUBIS]
-0JuI BWIG[e wrejousp anb,, sogssiy
~U0J Sep ‘SEPeIjUa Sep AP wapod
anb serougnbasuos se oes aAeI3 o
‘sted ou op13jor onbyenb ap epenus
® nipaduil wred 1ozey essod epeu eo
-l[o1e) efesd e vioquio onb naoarepo -
-S3 ‘equIRqUI] [onuEN ‘q ‘LSVHD -
ep zoA-euod o ‘opjs| o o1qog
‘600T 2P 09I W ‘ejoFuy B ElIS
-IA NS B 9JueInp ogjsonb ejss eied
OBSULIE B NOWEYD TA X O1uag ‘0
-Lgwg edeq 0 9nb noiquia) 2 wrres
-1119] 9p sepesnoe SeSUBLID SEp 08)
~BMIs e wood sopednooaid waqure;
08359 s0ds1q 50 onb nixdje1 1 Sy
Bp PLIPUS[J P BINJIOQE BU YU

TAsguronb 1BuIIgI PUgED *q

) » “(1sv30)
adjduld @ gwoj oes o ejobuy
8p |edoasid3 ejougiajuog ep 8y
“uspisaid o ‘epuent we ‘wajuo as 3
-SIp ‘9juaWIanaiq oJuNsse o a1gos
41199]j0.1 0BA 8 ‘Bj0BUY W owsius

~B|S| Op ogsuedxa e wod o seyes

ep ojuawibins o wod sopedna
-02.d oejse s09jj0jed sodsiq so

| oloyNIvNMaay

owsiue|si op oesuedx3

soorjojeasodsig

m.ncm 8P 01gMINQ 8p 1z ‘ellv}-BUIND « I0ONY .m.n_ IvNdOr

N31d W3 YQINNIH TYd0DSIdS3 VIONJHIANOD

ejoduy op [euJof 8%

=

4

126



"03UAWNIOP
O 9097E[0SD ° 0BSBINPD
Op OWIUW WnN 19} LIAIP
‘wonS[e op 031AIOS OF JoA
-13$9 $AUNN] OSUOJY FOyU
-9s o onb owsap,,

", SESOIF
SOOSSUOD SEANO EHUOD
sesuayo payord ap oNmp
0 219Ju0d 2y[ OBU ‘wonb
jod epepueuy aqes o8
ovy anb ‘earas vum ap Fapy|
1s 30d ‘sounpN] osuoyy

saunp osuojy odsig

odsiq o,, anb zp oyuow
-MO0p O ‘OWnRM O]
nopde ¢, sou
-NN] OSUOJY 9P SelerEq
serseed seppd woparoAud
OBU B 9 SUIWOY SO 21U
TDUQATATIOD S & Fedrpnford
onb eper woy opu O[S
0 anb wue[oSue opdemdod
¥ JBIIRME soworon(),,
'SOUNN] 0suoFy odsiq
0  Muatresodad,, enursur
OWO0D  BSOUWID  O¥5eZ
-[UESIO BN 9P SOIUIOW
O¥S OYU SOUBWUMINW SO,
‘03UAWMNI0P © OpUNFog
0T
-N20p OU 38-9] ¢, [EUODEU
PIUOWIEY &  OJSIF  Wd
7230100 woapod anb ‘sepep
-UWOOUD WIS SOUWES
-uad onb sooSeunrge 10z7Py

SOTINO SOP JOPJ[ SIEUI BUDE
9s onb ‘wmwod ogpepo
wn waq €y Oru 9 ‘reyad
-SOT PUIIJE OPEISE OSSOU
0 srenb se sewIoU WadapPq
~1S9 STEUODBUIANUT SOJIPL
-nf soymowmmnsur sQ),,
‘soodew
-Jge sens se jodor e ryu
-oA sounN] osuoyy odsiq
0 onb ered ‘srepipn( sopw
Jod ‘epugSxo eum 1ozP)
9P OIRIIP OU A 35 OPEPIU
-NWOD ¥ISOP OBIIMP © 2
¥[OSTY wo OB[S] Op 0¥Sen
-ouad ® yepuruy € ooueq
wn 2sxo oeu anb wed
-U  sourwmdNWw SO’
-onbiqured
-oly ered opdwoexs wod
Tensny  opumpul eoryy
WO WEILHUOIUD SIFOPEZIU

-0[0> so onb epeAdx
STEW © 9 eOfUE[S] OBISIPI ®
onb eyeor [eoe,] op 9ssod
TU  OJUSWNOOP W)

" Z[o3uy
wo opdemouad ens e
rerode 9p 0Apoalqo 0 wod
ooueq wn jod epepUTUY
9 ®OUY[S] OvIdar ¥, onb
NOWIE SOUNN] OSUOTY
‘e3sj0007, eforSr vp odsiq
© ‘C10CT 9P ORI 9P 11 9P
‘T1S U OBdpa Bns BN

“9SUD[03UY OPEUBWIG OF

saunN osuoyy odsiq opd
EPEP EISIADHUD BWN 9P
epUNbas U ‘ourwmSnw
opunw o 3 “(v1sjooQT) 03
-[NA ‘OpPUNJA] OU OIS Sns
-of 101G OSSON]
op s3] v onuo
vIrRqE BISO vIIongd

- > 4

Se1S1030] 9 souewndnp

(-0 (o) i el e e e B (S A T T 1

gre i YL O Y

oruyNvwus B ¥

127



0JueS OU OATA,, *SOSed s0omnod 190
-3U0? 3SSTP BUIGRS ‘SOURUNNINUL
sonaBueIsa WD UIBATA anb seue)
-obue sejmur SewmIa oes anb ap
sojen-snewr so 81qos epebepuy
*BJUTES ‘, OPUTIL 9}SDU
wignbutu steur reure 0ssod OBN ‘1S
nd ‘urur ered 3500 eossad e g,

- +omd 0jrnur 0e5e100
um ue) ordred 0 anb BISPISU0D
Jeunu y "ererq ekex ouerqureb o
109 SATA ‘217R7 Op eroutA0Id BP 11
-nJeU ‘010 OVJeArR) 3p BUI(eS

*BJU0 *,9PIe] STRUL SWI-ISAU0D

9 OBSI O 21q0S OJTOUI T| SBUI ‘BISTID

P19 N “BTIE] BUUTUL 19IBYU0D ©

nobayd a)g "OjuBwIEsEd IGOS 0}

-TnUI SOUMBSIDAUOY) "OBU 13 3 OURD)

-11e 93530 sted um ap 9 )2 ‘940N
BpUNT BU SOURIAUOD SOU SON,,

‘I NGy Op Tayjnut eorun

® 195 10d Z13] £3$9,, anb as-opueqeb

 bjobuy b opunysnf as-1of apuauwioutf

 3)a 3 apop1pai bsSOU P opuBpjow sou sowof ‘odwal o ulod ‘soul
‘onssaidap  0p1aiiogD ‘0soAiaU 03inu asspdy 3] anb w0l pizof
oss1 a souaunuLf sowa)qoid sarvib iod sowpssod ‘ajuauiIoLIdluy,,

Uy #7102 031eW #T

128



S TEEwm v o up

L + BHESUADDACALS v i AR
“eon|dxe ‘ ,spepreun SOUR 9 BIOULD BUDZOP. eum Bmmz
B 1103)0A 0BIBNYTS © Seur ‘Jequrmb our “eIR /,919p 9PRPID

~S9UI OU SOWPATA SOU sepo anbiod  -1)33 e re3eidutod ered wwpqmﬁo&ﬁ
‘sewr9]qoxd sousAn) Serp soxourtid  eIOPISU0D 919 9Mb SBSIOD WUl WS
SON, *sted nas op saqusTUSA0Id $91  TMONUOJUS OPLIEW TSy, ‘esed 0
-y nur saxy mssod obog, op oepeprd  e3isia opuenb ouereur ojad epiqed
917 “BUIR]{ SIOBI] W0D SOUR ZT BY  -oI UIS] 9 OPUOIL]] ap BIjIUre] §
9ATA dpqUIDAY] BSSEIR]Y PULIRIRY) *90911)259
“eleursse ‘,soaeib srerodiod
souep ey opuenb 9 aaeib sreur g
‘exreazed €S B BIJUO0D BPIPSUL BWINL
Teuro} ‘ermnje Hongmsw e ‘spod ou
.EEE 195 0 0POJ, *S91] SOU IUOI]
ms oeu anb. SN:.. 1onb oeu 0ssy,
*0JUDUIRLI}
-eddI NS 0 OpuBwR}  seuejobue
serredred selr 191eq 9P OPSUI 0TNUL
9] soxabuenss so,, ‘SO S911 9p.
9BUI 9 ‘SOUR GE AP “WAAO[ B BIR]
‘9quereb ‘, pansguIop
eIUS)OTA 3p S03e)aI soonod OpiA
-el] 9] SBUl ‘SOURWININUI SOJMUL
ULATA 9PUO 0BTBRI PUM ‘OMUONIY

,,0bo[ ap seibax se
191908 OUISTUIR]ST 08
urape epzanb ourod
Seur ‘|1oey 10§ OBN,,

129



BIBLIOGRAPHY

Adama, Diakité, Amire of the Assalam Mosque. Interview by author. Angola, 17
December 2013.

Alexandre, Justino. Pregoeiros da Verdade Presente: Histdria da Igreja Adventista do
Sétimo Dia em Angola (1924-2004). Portugal: edicdo do autor, 2007.

Angola. “Conferéncia Sobre o Acesso ao Ensino Superior, Experiéncia Cubana.”
Ministério do Ensino Superior, Setembro 2013.

Angola. Direccdo Provincial de Educacdo. Course Outline for Apontamentos de
Desenvolvimento Curricular. Escola do Magistério Primario de Luanda, 2012.

Angola. Instituto Nacional de Estatistica. “Principais Indicadores de Angola por
Provincia.” Accessed 16 December 2013. http://www.ine.gov.ao.

Angola. Ministério de Administragdo do Territorio. “Republica de Angola, Ministério
da Administragdo do Territorio, Etnias.” Accessed 11 December 2013.
http://www.mat.gv.ao.

Angola. Atlas de Angola. Lobito/Angola: Escolar Editora, 2013.

Angonoticias. “Existem 900 igrejas a espera de legalizacdo em Angola.” Accessed 20
December 2013. http://www.angonoticias.com.

Angonoticias. “Mais de 760 igrejas esperam por reconhecimento em 17.03.2008.”
Source: Jornal de Angola. Accessed 20 December 2013.
http://www.angonoticias.com.

Apple, Michael W. Ideologia e Curriculo. Translated by Vinicius Figueira. 3rd ed.
Porto Alegre, Brasil: Artmed, 2006.

Barnabasfund. Engage Christian Responses to Islam. UK: Published in the United
Kingdom Barnabas Fund, 2012.

Bobbitt, John Franklin. O Curriculo. Translated by Jodo Menelau Paraskeva. 1st ed..
Lisboa, Portugal: Didatica Editora, 2004.

Diogo, Fernando. Desenvolvimento Curricular. Colec¢do Universidade Ciéncias da
Educacéo, n°1. Porto, Portugal: Plural Editores, 2010.

Dorneles, Vanderlei ed. Comentario Biblico Adventista do Sétimo Dia. 1st ed. Tatuli,
Sédo Paulo, Brasil: Casa Publicadora Brasileira, 2012.

Encyclopazdia Britannica. s.v. “Huambo.” Accessed 12 December 2013.
http://www.britannica.com/EBchecked/topic/274269/.

130


http://www.ine.gov.ao/
http://www.mat.gv.ao/
http://www.angonoticias.com/
http://www.angonoticias.com/
http://www.britannica.com/EBchecked/topic/274269/

ELTA. Angola 2012 Guia Turistico. Angola: ELTA, 2012.

Flores, Maria Assungdo. “Curriculo, formagao e desenvolvimento profissional” in
Politicas de Integracdo Curricular. ed. José Augusto Pacheco, 147-165. Porto,
Portugal: Porto Editora, 2000.

Gallo, Silvio. “A Orquidea a Vespa” in Em Curriculo e Contemporaneidade Questfes
Emergentes. Educacéo e Debate. ed. Elisa Pereira Gonsalves, Maria Zuleide
da Costa Pereira e Maria Eulina Pessoa de Carvalho, 38-50. Sdo Paulo, Brasil:
Alinea Editora, 2004.

Gilberto, Martins de Andrade. Estatistica Geral e Aplicada. 3rd ed. Sao Paulo, Brasil:
Editora Atlas S.A., 2005.

Hachalinga, Passmore, President of NEAU. Interview by author. Angola 17 December
2013.

Henderson, Lawrence W. The Church in Angola: A River of Many Currents. The
Pilgrim Press: Cleveland- Ohio, 1992, 138. Quoted in ABC 15.1, vol9, no. 122.
(n.d.)

Joshua Project. “Countries, Angola, Religions.” Accessed 12 December 2013.
http://www.joshuaproject.net/countries.php.

Joshua Project. “Countries, Angola, Religions.” Accessed 16 December 2013.
http://www.joshuaproject.net/countries.php.

Himmera. “Distancia de Luanda Huambo.” Accessed 15 December 2013.
www.distanciasquilometricas.himmera.com/.

Kateregga, Badru D. and David W. Shenk. Islam and Christianity: a Muslim and a
Christian in Dialogue. Nairobi, Kenya: Uzima Press, 2004.

Mvumbi, Frederic Ntedika. OP. Journey into Islam: An Attempt to Awaken Christians
in Africa. Nairobi, Kenya: Paulines Publications Africa, 2008.

Osindo, Oscar. SDA Mission to Muslims. Kenya: JATA 2/1, 1996.

Osindo, Oscar. (n.d.) Towards a Seventh-day Adventist Mission to Muslims in Kenya.
Quoted in Borge Schantz, Islam in Europe. Kenya, 2000.

Paraskeva, Jodo M. A Dinamica dos Conflitos Ideoldgicos e Culturais na
Fundamentacao do Curriculo. 1st ed. Lisboa, Portugal: Edigdes ASA, 2000.

Paraskeva, Jodo M. “Da mente como Musculo ao Rapto (e ndo ao Repto) da Escola
Publica.” in Um Século de Estudos Curriculares. ed. Jodo M. Paraskeva, 97-
134. 1st ed. Lisboa, Potugal: Platano Editora, SA, 2005.

Pereira, Ana Cristina. Course Outline for Desenvolvimento Curricular. Instituto
Superior de Ciéncias de Educagéo. Universidade Agostinho Neto 2009.

131


http://www.joshuaproject.net/global-religions.php
http://www.joshuaproject.net/countries.php
http://www.joshuaproject.net/global-religions.php
http://www.joshuaproject.net/countries.php
http://www.distanciasquilometricas.himmera.com/

Ramos, Marise Nogueira. A Pedagogia das competéncias: autonomia ou adapta¢ao?
3rd ed. S&o Paulo, Portugal: Cortez Editora, 2006.

Rosério, Fernando. Course Outline for Teoria e Desenvolvimento Curricular. Instituto
Superior de Ciéncias de Educacdo. Universidade Agostinho Neto 2007.

Saveia, Paulo Jodo Peres. “O Crescimento da Igreja Metodista Unida em Angola e Sua
Contribuicdo na Mudanca Social (de 1885 até aos anos 50 do Século XX).”
Dissertagéo para obtencéo do grau de licenciatura. Universidade Agostinho
Neto ISCED. Luanda, Angola, 2003.

Silva, Teresinha Maria Nelli. A construcao do Curriculo na Sala de aula: O Professor
como Pesquisador. 3rd ed. S&o Paulo, Portugal: Editora Pedagdgica and
Universitéria,2003.

Universidade de Montemorelos. Compromisso Educativo 2006-2011, Modelo
Educativo 2010 El Desarrollo de la Docencia. Montemorelos, Nuevo Ledn,
Meéxico: Vicerrectoria Académica, 2010.

Université de Montréal, “ROP : Réseau de Recherche sur les Opérations de Paix.
Biographies. Alioune Blondin Beye.” Accessed 9 January 2014, http://www.
operationspaix. net/82-biographie-de-beye-alioune-blondin.html.

White, Artur L. Historico dos Testemunhos Sobre Educacdo quoted in Ellen G.
White, “Introdugdo.”Conselho Sobre Educagio. The Published Ellen G. White
Writings. Comprehensives Research Edition Infobase, Ellen G White Estate,
2008.

White, Ellen G. “As a Child.” Chapter 7 in Desire of Ages (1898). The Published Ellen
G. White Writings. Comprehensives Research Edition InfoBase, Ellen G.
White Estate, 2008.

. “The Call by Sea.” Chapter 25 in Desire of Ages. The Published
Ellen G. White Writings. Comprehensives Research Edition InfoBase, Ellen G.
White Estate, 2008.

. “The Church a Training Center.” Chapter 5 in Christian Service,
The Published Ellen G. White Writings. Comprehensives Research Edition
InfoBase, Ellen G. White Estate, 2008.

. “We are Witnesses for God.” 24 de September de 1955 in MM
Sons and Daughters of God. The Published Ellen G. White Writings.
Comprehensives Research Edition InfoBase, Ellen G. White Estate, 2008.

. “The Schools of the Ancient Hebrews.” Chapter 11 in
Fundamentals of Christian Education. The Published Ellen G. White Writings.
Comprehensives Research Edition InfoBase, Ellen G. White Estate, 2008.

. “The Essential in Education.” Chapter 67 in Fundamentals of
Christian Education. The Published Ellen G. White Writings. Comprehensives
Research Edition InfoBase, Ellen G. White Estate, 2008.

132



. “To Teachers.” Chapter 35 in Fundamentals of Christian

Education. The Published Ellen G. White Writings. Comprehensives Research
Edition InfoBase, Ellen G. White Estate, 2008.

. “The School of the Hereafter.” Chapter 35 in Education. The

Published Ellen G. White Writings. Comprehensives Research Edition
InfoBase, Ellen G. White Estate, 2008.

. “Source and Aim of True Education.” Chapter 1 in Education. The

Published Ellen G. White Writings. Comprehensives Research Edition
InfoBase, Ellen G. White Estate, 2008.

133



VITA

Personal Identification

Name: Juvenal Gomes Velissavo Xirimbimbi
Date of birth: 8" Jun 1976

Place of birth: Massango, Malanje, Angola
Marital Status: Married

Children: Josias T. M. Xirimbimbi, Alberto J. M. Xirimbimbi

Educational

Master of Arts in Missiology Candidate
Adventist University of Africa, Nairobi, Kenya

Master of Organizational Psychology Candidate
American World University Latin American Division

Licentiate”s Degree in Sciences of Education/ Option Psychology, 2008
University Agostinho Neto

Bachelor of Arts in Theology, 2001
Adventist Seminary of Huambo

Work Experience:
North Angolan Field Educational Director: 2011- present
North Angolan Field District Pastor: 2001 — 2012

Teacher of Primary and Secondary Schools: 1994 - present

134



